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A NOTE ON CONTENT

The Growing Up GREAT! intervention design and materials were developed in partnership with
the government of the Democratic Republic of Congo (DRC) and many other local partners who
were deeply embedded in and trusted by intervention communities. Content was developed

in consultation with many government ministries, most notably the Ministry of Education and
Ministry of Health, to complement their joint strategic priorities and make incremental progress
towards achieving key objectives for adolescent health as laid out in the multi-sectoral National
Adolescent Health Plan. Government and civil society partners were engaged from the earliest
stages of formative research and adaptation through the pilot period and evaluation via a multi-
sectoral Stakeholder Reference Group that provided critical review and expert input on multiple
aspects of intervention design and implementation. This collaborative framework ensured that

content was culturally appropriate and aligned with local values and government priorities.

Organizations using this Guide to implement Growing Up GREAT! in new contexts should follow
a similar process—consulting with key government and civil society stakeholders to adapt content
to reflect appropriate local systems, values and terminology. For more information on how Save
the Children adapted content for DRC and convened the Stakeholder Reference Group, see the
Growing Up GREAT! Adaptation Guide (Annex A) or Section 2: Preparatory Activities.
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LIST OF ACRONYMS AND
KEY PHRASES

AFHS Adolescent friendly health services

ASRH Adolescent sexual and reproductive health
CBO Community-based organization

DRC Democratic Republic of Congo

GBV Gender-based violence

GEAS Global Early Adolescent Study

MEL Monitoring, evaluation and learning

MOE Ministry of Education

MOH Ministry of Health

NGO Non-governmental organization

PTA Parent teacher association

RECOPE Community child protection network (Reseau communautaire pour la protection des enfants)
SNET Social norms exploration tool

SRH Sexual and reproductive health

TAG Technical Advisory Group

VYA Very young adolescent

ooooooooo
......
oo
I
oo *
’’’’’

. .

° . o °
.
.....

o o °
....
.....
""""""
""""""
........
..............

GROWING UP GREAT! IMPLEMENTATION GUIDE | Il



INTRODUCTION

THE CHALLENGE AND OPPORTUNITY

Adolescents face a unique set of challenges in living healthy and productive lives. Inequitable
gender norms and gender-based violence (GBV) limit women’s and girls” access to information
and services. Social norms create barriers to sexual and reproductive health (SRH) information as
well, prohibiting discussion of sensitive topics like sexuality and contraception with adolescents,
especially those who are young and/or unmarried. When combined with supply-side challenges
such as limited method mix, lack of trained providers, and provider bias in serving adolescent
clients, these norms contribute to a deeply unsupportive environment for adolescent sexual and
reproductive health (ASRH).

WHY VERY YOUNG ADOLESCENTS

Until recently, very young adolescents (VYAs) have not been prioritized in global health
programming. Early adolescence is generally a healthy age and therefore an opportunity for
health promotion and prevention of negative SRH outcomes. However, because most VYAs have
not yet begun their reproductive lives, most ASRH programs focus on older adolescents who
have experienced the onset of puberty and already have urgent health needs related to sexual
health and contraception. Yet early adolescence is a period of rapid growth and development
during which VYAs experience rapid physiological changes while also learning to navigate shifting
societal expectations about their behavior and roles. As such, ASRH programs for this age group
provide an unparalleled opportunity to capitalize on the protective potential of early intervention
and multiply health benefits by equipping VYAs with information, developing their skills, and
connecting them with services so that they can understand and avoid risky health behaviors and
seek care proactively. Likewise, programs that support VYAs to explore and shift harmful gender
and social norms before they are internalized during this formative stage may decrease adverse

health outcomes during early adolescence and throughout the life course.

GROWING UP GREAT!: AN INNOVATIVE
SOLUTION

Growing Up GREAT! addresses the persistent challenge of poor ASRH by intervening early with
VYAs 10—14 years to address barriers that contribute to undesirable ASRH outcomes.
The intervention employs social norm theory to develop a scalable intervention that supports

VYAs and their communities to question and break down entrenched social barriers to ASRH.
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Growing Up GREAT! integrates many of the key attributes that make norms-focused
interventions successful.| A central tenet of this approach is its socio-ecological design, which
acknowledges the many actors at different levels who can influence attitudes, perceptions and
decisions about VYAs' health. Efforts to create lasting normative change must include these
actors—parents, caregivers, teachers and influential community members—who are
responsible for engendering a supportive normative environment for change. Growing Up
GREAT! intentionally engages numerous community groups in reflective dialogue about topics

related to ASRH and connects VYAs to services.

It also creates opportunities for critical reflection within peer groups that go beyond
outreach and messaging. Discussions in VYA clubs and during caregiver testimonial videos and
community reflection sessions allow participants to explore and question existing norms within
safe spaces and challenge them to engage others in this reflection through a process called
organized diffusion. Organized diffusion ensures that new ideas and ways of thinking spread
beyond participants into the wider community, which is crucial in overcoming social barriers
and realizing normative change. Importantly, this process also encourages communication
between VYAs and their caregivers by proactively creating opportunities for exchange and

mutual learning.’

Intervention content and facilitation techniques also reflect the norms-shifting goal of Growing
Up GREAT! The VYA Toolkit materials confront power imbalances related to gender and
age and create positive new norms by presenting strong VYA role models who express
positive SRH attitudes and demonstrate ideal behaviors like asking their parents and other
caregivers questions and advice and calling out gender stereotypes among peers. Two health
linkage activities also normalize adolescent service-seeking. Likewise, caregiver video testimonials
confront age and gender-based power differentials within the family and spotlight model
caregivers in participants’ own communities. Each session ends with a concrete call to action that

invites participants to try out new behaviors that reflect positive norms.

FROM PILOT TO SCALE

Growing Up GREAT! was designed and implemented by Save the Children in collaboration with
the Democratic Republic of Congo (DRC) Ministry of Education (MOE) and Ministry of Health
(MOH) and eight local implementing partners. Development of the intervention package took
place in 2016-2017 and was directly followed by implementation in 2017-2018. Growing Up
GREAT! was evaluated by the Global Early Adolescent Study following approval of the protocol

by the Johns Hopkins University and Kinshasa School of Public Health Institutional Review
Boards and shown to be effective at shifting several of the key attitudes and norms targeted

in Kinshasa, DRC. Results varied among girls and boys, older and younger VYAs, and in- and

| Yaker, R.2017.Background Paper: |dentifying and Describing Approaches and Attributes of Normative Change
Interventions. Learning Collaborative to Advance Research and Practice on Normative Change for Adolescent Sexual and
Reproductive Health. Institute for Reproductive Health, Georgetown University.
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out- of school VYAs. Growing Up GREAT! increased SRH knowledge among in-school and
out-of-school VYAs, awareness of where adolescents can access condoms and other methods
of contraception, and communication between VYAs and caregivers about contraception and
sexual relationships, most notably among out-of-school and younger VYA girls (under 12 years).
These improvements directly supported progress towards meeting several of the government’s
key goals related to adolescent health, as indicated in their National Adolescent Health Plan.
Results also indicated that the intervention was successful in shifting norms related to gender-
equal sharing of household chores, particularly among out-of-school VYAs and girls, though it
did not show evidence of shifting other related gender norms. Several rapid participatory studies
led by the Institute for Reproductive Health with the Kinshasa School of Public Health revealed
meaningful change at the community level as well, including increased self-reported confidence
and empowerment among VYAs, increased caregiver-VYA communication and improved capacity

of teachers to teach topics from the National Family Life Education curriculum.

Growing Up GREAT! was scaled up starting in 2019. The MOE institutionalized several core
components of the intervention for in-school VYAs while the MOH institutionalized health
linkage activities and took up caregiver sessions through its community health program. Four
new local organizations implemented community-based components for out-of-school VYAs and

community members.
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HOW TO USE THIS GUIDE

The Growing Up GREAT! Implementation Guide provides step-by step guidance for other
organizations who wish to adopt the intervention. It offers guidance for planning, implementing,
supervising and monitoring the four components of the norms-shifting approach to improve
gender equity and SRH for VYAs. It also presents the tools and materials that were developed,
tested and used to implement Growing Up GREAT! Throughout, the Guide explains to the
reader what Save the Children and local partners did and makes suggestions based on lessons
learned and outcomes. The guide is comprehensive—it contains everything you will need to

adapt the intervention in the field—but it is not inflexible.

IN THE GUIDE, YOU WILL FIND THE
FOLLOWING SECTIONS:

Section |: Overview of Growing Up GREAT! provides a summary of the intervention
design and materials, and the social norms they target. It also describes how Growing Up GREAT!

was implemented in Kinshasa, DRC.

Section 2: Preparatory Activities provides a brief overview of the preparatory work that
should be undertaken before implementation begins. It includes basic guidance on engaging
stakeholders, adapting the intervention to your local context and evaluating the organizational
capacity of partners. A separate adaptation guide (Annex A) provides additional in-depth

guidance on adaptation.

Section 3: Implementing the Intervention provides step-by-step guidance and important

considerations for implementing each of the four components of the intervention.

Component |: VYA Group Learning Sessions describes how to implement school-
based VYA clubs and classroom-based lessons, as well as community-based VYA clubs

for out-of-school adolescents.

Component 2: Caregiver Testimonial Videos describes how to screen caregiver

testimonial video sessions and facilitate reflective dialogues with caregivers.

Component 3: Community Reflection Groups describes how to implement

community dialogues.

Component 4: Health System Linkages describes how to collaborate with and train

health providers to implement health linkage activities for VYAs.

Section 4: Monitoring & Learning provides useful guidance on monitoring and learning
activities to accompany implementation. These include a description of the different types of

monitoring tools that are available and proposed learning questions for future implementers.
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SECTION I: OVERVIEVW OF

GROWING UP GREAT!

DEVELOPMENT OF THE INTERVENTION

e Growing Up GREAT! was designed to be an application of a consolidated intervention

package based on three other evidence-based programs:

* The Gender Roles, Equality and Transformation (GREAT) Project developed and tested

a scalable, life-stage tailored set of interventions to advance gender norms, increase
contraceptive use, reduce gender-based violence and promote gender-equitable attitudes

among adolescents (ages 10—19) in rural Uganda.

*  GrowUp Smart is a curriculum-based package of interactive puberty and body literacy
materials for VYAs and their parents delivered by trained facilitators during weekly

educational sessions. It was developed and implemented in peri-urban and rural Rwanda.

e Choices, Voices, Promises is a norms-transformative intervention that uses a socio-

ecological approach to engage VYAs, their parents, and communities in dialogue around
gender norms. It was developed in Nepal and has since been adapted to over ten different

countries around the world.

The resulting Growing Up GREAT! design is a multi-level intervention for VYAs, their parents
and caregivers, teachers, health providers and other influential community members. It uses

an ecological approach to provide information and address social and gender norms related to
ASRH at each of these levels, with the goal of improving both in-school and out-of-school VYASs’
SRH outcomes. Specifically, Growing Up GREAT! aims to increase:

I. VYASs’ knowledge of puberty and sexuality development;
2. VYASs and caregivers’ communication and expression of gender-equitable behaviors;
3. Community discussion and support for addressing VYAs’ SRH needs.

Ultimately, it is expected that these short-term outcomes will lead to increased use of
SRH services and decreased rates of GBV and adolescent pregnancy as VYAs age into

older adolescence.

WHICH SOCIAL NORMS?

Many factors influence the ASRH environment. Growing Up GREAT! addresses numerous
dimensions of this environment, but includes a special focus on how social and gender norms
influence VYAs’ health knowledge, attitudes, decisions and behaviors. Save the Children
conducted a social norms exploration to identify the norms that most influence ASRH in
Kinshasa, DRC. The findings pointed to several important norms, which became the focus of

our intervention:
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I. Topics related to puberty, sex, sexuality and contraception are taboo.
Adolescents who ask their caregivers for information about these topics are considered
disrespectful and may be suspected of promiscuity. They may be reprimanded or even
physically beaten. This norm reinforces a culture of silence about ASRH which directly

contributes to poor SRH knowledge.

2. Adolescents who use health services are engaged in inappropriate behavior
(i.e. they are sexually active). Many communities held a shared belief that adolescents
who visit health centers only seek contraception or abortion. They were quick to express
disapproval and judgement, which also extended to adolescents’ caregivers. Adolescents
are acutely aware of these impressions, which effectively discourage them from accessing
health services.

3. Violence is an acceptable way to resolve conflict and to discipline children,
especially girls, whose behavior is closely monitored by caregivers and extended family
members. Communities felt that physical violence was an appropriate way to correct girls’
behavior, and this attitude bled into peer and romantic relationships, reinforcing a norm of

gender-based violence as an acceptable means of interaction.

4. Our intervention addressed other inequitable gender norms as well, such as those
that prioritize boys’ education over girls’ and divide household chores and
free time unevenly between girls and boys. These norms create gendered limitations for
VYASs’ aspirations and opportunities, which can in turn limit knowledge, lead to unhealthy

behaviors and negatively impact life trajectories.

INTERVENTION APPROACH

Figure I: Growing Up GREAT!’s norms-aware approach
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Here we offer a broad overview of Growing Up GREAT! as it was implemented in Kinshasa,
DRC. This section presents a simple, linear narrative of the package’s four components, indicates
how they are sequenced and build upon one another, and illustrates the multi-level norms change
approach. Organizations that wish to implement Growing Up GREAT! should plan to implement
all four components of the package, in the sequence presented in this guide, as each has a unique

and necessary role to play in the normative approach.

COMPONENT I: VYA GROUP
LEARNING SESSIONS

SCHOOL CLUBS AND CLASSROOM
LESSONS

School-based activities include 25 weekly meetings of school clubs and teacher-

led classroom lessons using Growing Up GREAT! materials to enrich the national
family life (or sexuality) education. Building on the existing education system consolidated
program efforts to reach many VYAs with relative ease, but it also required planning and
coordination. We worked closely with the central, provincial and district MOE offices to select
intervention areas and identify schools with the greatest need. Then, in collaboration with two
local community-based partners, we held introductory meetings with school leadership to ensure
their willing and engaged participation in project activities. School directors nominated teachers
to receive training on the approach and serve as focal points for school club activities. These
teachers attended a 3-day training on the Growing Up GREAT! approach and toolkit for in-school
VYAs. Though all of them were assigned to teach Family Life Education, many had not yet been
trained on the curriculum, so we included an additional day of training for this content. Teachers
were encouraged to integrate VYA toolkit materials into Family Life Education lessons, though

this nationally-mandated curriculum was implemented unevenly across participating schools.

Simultaneously, project staff mapped all schools in the intervention area and confirmed enrollment
lists. The mapping revealed very few existing school clubs to use as platforms so

local partner organizations helped form school clubs of 25-30 VYAs in each participating school.
Each school club nominated a six-person Club Committee comprised of VYAs from their
membership to receive a half-day orientation on the toolkit. Committee members led subsequent
school club meetings and completed monitoring forms. All members of the school club were
encouraged to share learning and intervention messages with other students in the school to ensure
diffusion of new information. Clubs were meant to meet on weekdays after the end of the school
day, but due to overcrowding, many schools ran two full school days over the course of each day,
which made afternoon meeting times impractical. As a result, school clubs met on school premises
on Saturdays. Focal point teachers who had been trained on Growing Up GREAT! attended these

sessions to observe, ensure child safety and to answer questions, but they did not facilitate sessions.

cesssec e
P
o ®
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COMMUNITY-BASED CLUBS

Community-based activities include 28 weekly meetings of community-based
clubs for out-of-school VYAs. Kinshasa is home to many out-of-school VYAs, including a
high number of street children. However, given the limited scope and materials of Growing Up
GREAT!, which are not designed to address the extensive and interconnected needs of that
group, we chose to work with out-of-school VYAs living with family. Local child protection
networks supported recruitment of these adolescents through a combination of consultations
with community leaders and door-to-door visits. They also helped identify safe spaces in the
community, such as churches or other well-known gathering places, for club sessions to take
place. Six local community-based partners who were already embedded in and trusted by
communities formed clubs of 18-20 VYAs in each intervention neighborhood. Staff from these
partners attended a 4-day training on the Growing Up GREAT! approach and VYA toolkit and
served as facilitators for weekly club meetings. Clubs met in pre-identified community spaces on

whatever day of the week was most convenient for members.

COMPONENT 2: CAREGIVER
TESTIMONIAL VIDEOS

Caregivers of school and community-based VYA club members participate in 6
critical discussion sessions on positive and gender-equitable behaviors featured in
a series of video testimonials. Caregivers of VYA club members were purposefully targeted
for these sessions with the aim of creating a supportive home environment for emerging attitude
and norm shifts among VYAs. Caregivers of in-school VYAs were identified through coordination
with school-affiliated parent committees (PTAs) while caregivers of out-of-school VYAs were
identified by community-based partners. When present in the home, parents were prioritized
for participation; otherwise, the principal caregiver, often a grandparent or aunt, was invited to
participate. Video sessions took place each month in community spaces like churches, schools

or other communal meeting spaces on weekday evenings or weekends. They were facilitated by
trained staff from local community-based partners. The first video session took place before VYA
club meetings began and included a special introduction to ensure that caregivers understood
intervention content and supported their child’s participation. During subsequent sessions,
caregivers viewed testimonial videos showing peers from their own neighborhoods who had
adopted key behaviors targeted by the project and, through a structured discussion guide,

engaged in a reflective discussion about social norms that underlie the behavior.
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Figure 2: Growing Up GREAT! Materials
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COMPONENT 3: COMMUNITY
REFLECTION SESSIONS

A wide cast of other community members are invited to discuss behaviors and
norms related to ASRH during monthly community reflection sessions. These diverse
groups included parents and grandparents of adolescents, older adolescents, religious and
traditional leaders, and other community leaders. Child protection networks embedded within
communities raised awareness of these sessions through their regular channels and through
special invitations for notable community members like religious leaders and civic authorities.
Members of the child protection networks also facilitated community reflection sessions,
which used the caregiver testimonial videos and a participatory game to spark reflection and
conversation on norms and behaviors related to VYA SRH. Approximately two community
sessions were held in each neighborhood directly surrounding participating schools (those
with VYA clubs) and in neighborhoods hosting community-based clubs for out-of-school VYAs.
However, given the proximity and even overlap of some of these neighborhoods, it is possible

that some community members participated in additional sessions.
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COMPONENT 4: HEALTH SYSTEM
LINKAGES

Health linkage activities include one health provider-led session and one exchange
visit to a nearby health center for each school or community-based VYA club. This
pair of activities built VYA trust in facility-based health providers and normalized information and
service seeking by VYAs. Project staff coordinated closely with health centers in the intervention
area to ensure that providers trained in the provision of adolescent-friendly health services were
available and willing to support these activities. Health centers were selected in consultation with
the MOH and local health zone teams according to their proximity to participating schools (those
with VYA clubs) and their ability to meet minimum standards for safety and quality. Two health
providers at each health center—the head doctor and nurse—were selected based on their
existing skills, level of authority and likelihood of providing services to adolescents, to participate
in an adolescent friendly health service (AFHS) training led by a local partner organization with
expertise in service delivery. This was followed by an additional half-day orientation on the
Growing Up GREAT! health linkage materials, which include a guide for the provider-led club
lessons and for the health center visit. Health provider-led lessons emphasize VYAs’ right to
good health and to confidential services while the health center visit familiarizes club members
with the process and individuals they will encounter at health centers. It also helps de-stigmatize
adolescent use of health services. Brief informational sessions ensured caregivers were aware of

and approved of their child’s participation in these activities before they took place.

PP I NI AL O
.
o °

GROWING UP GREAT! IMPLEMENTATION GUIDE | 11




SECTION 2: PREPARATORY
ACTIVITIES

This section on Preparatory Activities provides a brief overview of the preparatory work

that your organization should consider undertaking before implementation begins. A preparatory

phase will provide time for your organization to complete important steps that are necessary
prior to staff training and launch of intervention activities. These steps include meetings and
relationship-building work to garner the support of local stakeholders and to inform the selection
of intervention communities and schools. These actions will lay the foundation for collaborative
and sustainable implementation. The preparatory phase should also include adaptation of

materials to ensure that they are culturally appropriate and acceptable.

The preparatory phase should occur prior to the twelve-month implementation period. It may
last anywhere from six to eighteen months depending on how intensive your materials adaptation
process is. Regardless of the time required, you should align the preparatory period to the school

year so that implementation can begin in tandem with the beginning of the school year.

CHOOSING YOUR TARGET POPULATION

Growing Up GREAT! was implemented with both in-school and out-of-school VYAs in
Kinshasa. These two groups required different resources and approaches given their divergent
realities. For example, in-school VYAs had sufficient literacy skills to read VYA toolkit materials
and facilitate their own groups while out-of-school VYAs required an adult facilitator. Their
availability to participate in activities also differed, with out-of-school VYAs widely available

while in-school VYAs were only free after school and on weekends.

You may choose to implement Growing Up GREAT! with in-school VYAs, out-of-school VYAs
or both, depending on your context, organizational goals and capacity, and available resources.
It is important to have a clear idea of your target population before you begin the activities
below because your decision will affect many aspects of preparatory work, including which
key stakeholders to engage, which materials to adapt and how, and critical characteristics of

organizational capacity to evaluate.

HOLD INTRODUCTORY MEETINGS WITH
KEY STAKEHOLDERS

As with any community-based programming, your preparatory activities should include
introductory meetings with national and local government officials, as customary in the

context, and other key persons such as religious or traditional leaders, elders, health providers,

teachers and school administrators, and other important community members. Engaging these
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stakeholders early in the adaptation process and throughout implementation will help increase

support and minimize social pushback.

CONVENE A TECHNICAL ADVISORY GROUP

A Technical Advisory Group (TAG) is a body of key stakeholders and technical experts who engage
in project development and implementation, provide high-level technical guidance, and identify
opportunities to integrate the intervention into other broad public health frameworks. The TAG

is essential for ensuring stakeholder approval of project materials, messages, and approaches, and
for facilitating long-term institutionalization and scale-up. Ideally, this group should be convened
just as you begin adaptation to provide technical input before formative research begins and should

continue to provide input on a quarterly or semi-annual basis throughout implementation.

A strong TAG is comprised of government representatives, United Nations agencies that
work closely with adolescents, like UNICEF and UNESCO, civil society organizations who are
responsible for creating national norms and delivering services related to ASRH, and adolescents

or youth. Members might include:

* The Ministry of Health, including representatives of the departments responsible for
reproductive health, health communication or community health and adolescent or youth

health, if one exists;

* The Ministry of Education, including representatives of the departments responsible for

curriculum development and sexuality or family life education, if one exists;
* The Ministry of Social Affairs (or a similar Ministry);
e The Ministry of Women, Families and Children (or a similar Ministry);
* The Ministry of Youth
* United Nations Agencies, including representatives of UNFPA, UNICEF and/or UNAIDS
* International NGOs with related programming
* Local NGOs with related programming or intervention populations

For more information about convening the TAG, refer to the Growing Up GREAT! Adaptation
Guide (Annex A).

CONDUCT A SOCIAL NORMS
EXPLORATION

A social norms exploration is an important step in ensuring that project design and materials
address the most influential norms in your intervention community and engage the individuals and
groups responsible for maintaining those norms. It also provides a valuable opportunity to ensure
that project staff understand social norms and the unique challenges and advantages of norms-

shifting approaches.
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There are several publicly available tools for rapid analysis of social norms, but we recommend

using the Social Norms Exploration Tool (SNET), which was developed by the Passages

Project for use with Growing Up GREAT!. The SNET is a flexible tool that employs participatory
approaches to explore norms and their foundations with communities. It includes step-by-step
guidance, exercises, and templates to help program implementers understand social norms
theory and concepts, engage community members to identify reference groups and explore
social norms influencing behaviors, and analyze and use findings to inform the design of norms-

shifting activities.

ADAPT MATERIALS

The tools and materials presented in this guide were designed for Growing Up GREAT! as
implemented in urban Kinshasa, DRC. Those tools in turn were adapted from a package used in
rural Uganda and other materials used in Nepal and Rwanda. It is strongly recommended that
you adapt tools and materials, including the VYA Toolkit, caregiver testimonial videos and other
supporting materials, to the specific context in which you will implement. The Growing Up
GREAT! Adaptation Guide (Annex A) provides practical, step-by-step guidance for this process.
It also provides considerations for programmers who wish to integrate the approach into ongoing

local health, education and social protection programs.

EVALUATE ORGANIZATIONAL CAPACITY

It is important to identify partners who are both willing and adequately resourced to carry out
the activities of this norms-shifting approach. These may include community-based organizations
(CBOs), non-governmental organizations (NGOs) or government ministries. A rapid mapping
of potential partners and evaluation of their organizational capacity can help accomplish this.
Mapping may include stakeholder interviews with individuals who have knowledge of local and
community partners or an open call for expressions of interest from potential partners, which
can help to gather information on applicants’ mission, target beneficiaries, technical areas of
work, and administrative and financial capacity. The Organizational Capacity Checklist

(Preparatory Tool 1), which we used to evaluate potential partners during Growing Up GREAT!,

provides additional guidance.
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http://irh.org/social-norms-exploration/

TABLE OF CONTENTS

Preparatory Tool I: Organizational Capacity Checklist ......ccccccerreerecciiciiiisnnnnnnee P-1

GROWING UP GREAT! IMPLEMENTATION GUIDE | I5




PREPARATORY TOOL I:
ORGANIZATIONAL CAPACITY CHECKLIST

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ORGANIZATION NAME & CONTACT INFORMATION

Organization Name

Acronym (if applicable)

Date of Founding

Physical Address

Email Address

Telephone Number

Name and Title of Legal Representative

Type of Organization (NGO, LLC, etc.)

Sector(s) of Intervention

Website

Legal Status and Documents (Registration)
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MISSION AND SECTOR OF INTERVENTION

Mission of the Organization

What does your organization know about the
following concepts: social norms, gender, norm
change, social change

Have you ever implemented activities aimed at
changing social norms and promoting adolescent
sexual and reproductive health? If yes, describe
this experience.

What are the sectors in which your organization
intervenes? Does your staff have technical
competencies in other sectors?

What areas or sub-sectors of this sector do you
program in?

Who are your main beneficiary groups?

If adolescents are one of your target beneficiary

groups, describe what activities they benefit from.

What are the organization’s strategic goals for
the future?

What is the organization’s relationship with civil
society and/or other similar organizations?

What is the organization’s relationship with the
public sector?

What is the organization’s relationship with the
private sector?
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ACCOMPLISHMENTS, PRODUCTS AND SERVICES

What are the main programs or actions
the organization has implemented in the

last two years? In what domains? Please attach
narrative reports.

RESOURCES

HUMAN RESOURCES

Does the organization have an organigram? If yes,
please attach a copy.

Does the organization have a staff training plan?

If yes, please attach a copy.

How many senior staff does the organization have?
Note the number, function and qualifications of
these positions.

How many technical staff does the organization have?
Note the number, function and qualifications of these
positions. Also note if they are permanent staff,
consultants or other employment status.

Does the organization have technical staff who are
trained in the sexual and reproductive health of
adolescents? If yes, note the number, function and
qualifications of these positions.
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RESOURCES

HUMAN RESOURCES

How many administrative staff does the organization
have! Note the number, function and qualifications of
these positions.

How many support staff does the organization have?
Note the number, function and qualifications of

these positions.

MATERIAL RESOURCES

For each item, note the quantity, state and whether it is owned or rented

Projector(s)

Projector screen(s)

Computer(s)

Printer(s)

Photocopier(s)

Scanner(s)

Easel(s)

Other office equipment
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RESOURCES

INFRASTRUCTURE

For each item, note the quantity, state and whether it is owned or rented

Office

Meeting room

Bathrooms

FINANCIAL RESOURCES

Internal (unrestricted) funding

External funding

Note the source (country or donor) of funding
and the type of funding (grant, donations in kind,
technical assistance, etc.)

Has the organization ever received funding from
[specific donor]? If yes, note the project and and
activities financed.

Annual budget for the current year

Internal funding: External funding:

Annual budget for the previous year

Internal funding: External funding:
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MANAGEMENT PROCEDURES

What kind of internal management systems does the
organization have?

What are the organization’s strengths and
) 3 s Strengths: Weaknesses:
weaknesses in terms of management?
What are the organization’s internal opportunities
& PP Opportunities: Threats:
and threats?

Please provide three references that can attest to the
work your organization has done. Please include a
contact name, address, email and telephone number.

Other comments ?
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SECTION 3:

IMPLEMENTATION

TIMELINE

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

The timeline below illustrates how the four components of Growing Up GREAT! build upon
and reinforce one another over a period of 12 months. The preparatory phase, which includes
activities such as social norms diagnosis, adaptation and organizational capacity evaluation, is
not included below because the time required for these activities may vary based on context.
Organizations should set aside a minimum of six months for this phase. However, they should
also consider how other context-specific needs, like translation of materials into local language,
partners who require significant additional training or other needs may extend the length of

this phase.

Note that several components begin concurrently in Months 2—-3, which may require careful
planning and coordination. This timeline is illustrative only, and assumes a 9-month school year
with limited access to teachers during vacation periods; it may need to be adjusted for application

in different education systems.

Figure 3: Timeline for implementation of Growing Up GREAT!
COMPONENT | 2 3 4 5 6 7 8 9 0o 11 12

Staff Training

VYA Group
Learning Sessions

la VYA School Clubs

Mapping and selection
of schools

Teacher training

Creation of

SN

SN S
AN
AR
S
AN
AR
LS
AR
AN

school clubs

Selection of Club
Committees

Weekly club sessions

Classroom lessons J

VYA Community-
based Clubs

Identification of OOS
VYAs v v

cessose e
o
. ®
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COMPONENT | 2

Planning sessions

3
Creation of J
community clubs

Weekly club sessions \/ \/ \/ \/ \/ \/ \/ \/ \/

Caregiver
Testimonial Videos

Identificati f
coreghvers Vv
Video sessions J / J J / J

Community
Reflection Groups

Community sessions J / J J J J J

Health System
Linkages

Health provider /
orientation

Provider lesson for

school clubs « J
Provider lesson for

community-based clubs / J
Clinic visit for

school clubs J /

Clinic visit for
community-based clubs / /

STAFF TRAINING

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

WHY

An initial training will provide program staff with an understanding of the conceptual
underpinnings of Growing Up GREAT! as well as the technical aspects of implementation.

This five-day training includes an exploration of how gender and social norms influence ASRH,

an overview of the unique norms-shifting attributes and goals of the approach, an opportunity to
master to the VYA Toolkit and other materials, and an introduction to the critical components of

child protection.

cessose e
o
. ®
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WHO

The training is for program staff within your organization leading Growing Up GREAT! activities,
including those who will train and mentor teachers and health providers as well as those who
will directly facilitate community-based VYA clubs, caregiver testimonial videos and discussion
sessions and community reflection sessions. Key senior level and management staff should also
participate to ensure there is understanding of and support for the intervention at all levels of

the organization.

WHEN

Staff training should take place during the first month of the twelve-month implementation period

after all preparatory work has been completed.

WHAT

Staff training will introduce key project and support staff to the basic social norms concepts

and materials they will use during implementation. It includes content on the unique norms-
shifting approach and tools of Growing Up GREAT! and practical sessions to help staff become
comfortable using project materials and facilitation techniques. The training is divided into three

sequential modules:

I. Social norms (I day)—This module presents key social norms concepts and explains how
norms-shifting intervention approaches differ from traditional development

project approaches.

2. Growing Up GREAT! Approach & Tools (3.5 days)—This module provides an overview of
Growing Up GREAT!’s socio-ecological intervention model and presents the materials used
at each level. It also provides information on the unique developmental stage and needs of
VYAs and introduces facilitation skills that help promote group reflection and discussion
rather than simple transfer of knowledge. Practical sessions provide an opportunity for staff

to learn through participation in select intervention activities and practice facilitation skills.

3. Child safeguarding (0.5 day)—This module presents critical components of child
protection, including how to identify and address risks to children’s safety and the process
for reporting suspected or disclosed abuse. Growing Up GREAT!"’s focus on SRH may
encourage participants to disclose abuse so it is important for staff to be aware of the laws

and policies governing reporting and services available to support adolescents.

HOW

Staff training should be led by the core team that undertook preparatory work and any other
content experts who can bring additional expertise. If your organization has staff engaged in child

protection, health or social and behavior change work, consider inviting them to lead different

oo o0 00 0 00
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sessions. You may also want to invite a local health provider who provides AFHS, experts from
partner organizations or representatives of government ministries or multi-lateral institutions

with expertise.

MATERIALS

Ensure that all required training materials are available in advance of the staff training. This
includes all agendas, handouts and presentations attached to this chapter. Also plan to have

several full sets of Growing Up GREAT! materials available for participants, including:

* VYA Toolkit: puberty books (boys and girls), storybooks (boys and girls), activity cards,

game board and question cards
e Caregiver testimonial videos (on a USB key)
* Teacher resource
* Health exchange materials: health provider lesson plan, health center visit guidance

*  Community materials: game board, game question cards

DURATION

Five full days are required to complete all three training sessions. It is possible to present these
sessions back to back, but they are long days and you may find it easier to present one section
each week to give staff time to reflect and process new concepts. This approach will also ease
the burden on staff’s busy schedules. Note, however, that all sections of the training should be
completed within three weeks to ensure that staff can recall key skills and concepts that are built

continuously over the course of different sessions.

oo o0 00 0 00
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TRAINING TOOL |I: AGENDA FOR
STAFF TRAINING

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

DAY |—SOCIAL NORMS ESSENTIALS

TIME ACTIVITY

8:30-9:00 Arrival of Participants and Welcome

Opening Activities

* Activity | : Introductions

* Activity 2 : Participant expectations
9:00-10:00
* Activity 3 : Objectives of the training
* Activity 4 : Norms and procedures

* Activity 5 : Assignment of key roles—Timekeeper, Herder, Rapporteurs

10:00-10:15 | Introduction to Social Norms Approach

10:15-11:00 What are Social Norms?

11:00-11:30 Coffee Break

11:30-12:00 | Social Norms Theory & Practice

12:00-12:30 | Small Group Discussion

12:30-13:30 | Characteristics of Social Norms Programs

13:30-14:30 Lunch Break

14:30-15:00 | Small Group Activity

15:00-16:15 | Norms-Shifting Elements of Growing Up GREAT!

16:15-16:30 | Closing: Recap of Day |

GROWING UP GREAT! IMPLEMENTATION GUIDE | TTI-I



DAY 2

TIME ACTIVITY

9:00-9:15

Summary of Day |

9:15-9:45

Presentation on Growing Up GREAT! Approach and Tools
* Part I: Introduction
* Part ll: Why Very Young Adolescents (VYAs)?

9:45-10:30

Exercise: The Unique Needs of VYAs

10:30-10:45

Coffee Break

10:45-11:15

Presentation on Growing Up GREAT! Approach and Tools

* Part Ill: Summary of Approach and Materials

11:15-12:00

Orientation to Puberty Books
*  Overview
* Read Charline’s Story (Girls Puberty Book) and Trésor’s Story (Boys
Puberty Book)

* Review Gender Questions

12:00-12:30

Orientation to Activity Cards

12:30-13:00

Activity Card: Drawing Maps of our Bodies

13:00-14:00

Lunch Break

14:00-14:30

Presentation on Facilitating Educational Dialogues

14:30-15:30

Orientation to Girls Storybook
*  Overview
* Read Stories | &2

15:30-16:15

Activity Card: Male & Female Roles

16:15-16:30

Closing: Recap of Day 2

GROWING UP GREAT! IMPLEMENTATION GUIDE | TTI-2



DAY 3

TIME ACTIVITY

9:00-9:15 Summary of Day 2

Orientation to Caregiver Testimonial Videos
* Overview of Discussion Guide for Video Testimonials
* View Videos | & 2

* Group Discussion on Videos | &2

9:15-10:30

10:30-10:45 | Coffee Break

Orientation to Boys Storybook
10:45-11:30 e Overview
* Read Stories | & 3

11:30-12:00 | Activity Card: When | Grow Up Interviews

Orientation to the Game
12:00-13:00 ¢ Overview of Game Instructions

*  Game play

13:00-14:00 | Lunch Break

14:00-15:45 | Linkages to National Curricula—Working Session

15:45-16:15 | Activity Card: How Alcohol Feels

16:15-16:30 | Closing and Next Steps
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DAY 4

TIME ACTIVITY

9:00-9:15

Summary of Day 3

9:15-10:30

Orientation to Health System Linkages Materials—Health Provider Lesson Guide

and Health Center Visit Guide

10:30-10:45

Coffee Break

10:45-11:30

Caregiver Testimonial Videos
* View Videos 3 & 4

* Group Discussion on Videos 3 & 4

11:30-12:00

Overview: Monitoring and Learning from Activities

12:00-13:00

Monitoring Forms

13:00-14:00

Lunch Break

14:00-14:30

Activity Card: Dear Mother, Dear Father

14:30-15:45

Monitoring Forms (cont)

15:45-16:15

Activity Card: Staying Safe

16:15-16:30

Closing and Next Steps

GROWING UP GREAT! IMPLEMENTATION GUIDE | TTI-4



DAY 5

TIME ACTIVITY

9:00-9:15 Summary of Day 4

9:15-10:30 Presentation on Child Safeguarding

10:30-10:45 | Coffee Break

Caregiver Testimonial Videos
10:45-11:30 * View Videos 5 & 6

* Group Discussion on Videos 5 & 6

Planning Activities with VYA Clubs
11:30-13:00 * Presentation on School Club Formation (if relevant)

*  Small Group Work—Two groups: school clubs and community-based clubs

13:00-14:00 | Lunch Break

14:00-14:30 | Activity Card: HIV Prevention

14:30-15:30 Presentation of Plans for Activities with VYA Clubs

15:30-16:00 | Evaluation & Certificates

16:00-16:30 | Closing & Next Steps

GROWING UP GREAT! IMPLEMENTATION GUIDE | TTI-5



TRAINING TOOL 2: HANDOUT—
SOCIAL NORMS ESSENTIALS

WHAT ARE SOCIAL NORMS?

Social norms are what people in a group believe is typical (normal) and appropriate
(approved) behavior. Social norms represent shared attitudes, opinions, and beliefs
about what others are doing, and collective expectations about what people should and
should not do. They are different from individual attitudes or beliefs because of how
they influence and reinforce behavior. Social norms are often imposed by social approval
(e.g. status) or disapproval (e.g. sanctions). They are therefore rules, either explicit or
implicit, adopted by a society to guide behavior.

TYPES OF SOCIAL NORMS

In various normative approaches, two types of social norms are distinguished:
descriptive norms and injunctive norms. Social norms influence behavior if a person says
they do or do not do something for the following reasons:

|. Because others do it: If a person does something because they believe that many
other people in their social group do so, it is a descriptive social norm.

2. Because others expect me to do it, or not to do it: If a person believes that
to do or not to do something will allow him to gain the approval of others in his
social group or that doing or not doing something will result in disapproval or
punishment, it is an injunctive social norm.

Social norms theory is still emergent, but theorists believe that descriptive and
injunctive norms reflect different categories of social influence. Others even include a
third category of norms—subjective social norms. Sometimes, multiple types of social
norms may exert influence on a particular behavior, while at other times one type alone
is enough to influence behaviors. Different types of norms may also interact to reinforce
each other.

Social norms refer to what a person thinks other people in his or her social
group actually do, and what they approve of and/or how they expect others
to behave. Therefore, it is important to go beyond identifying the social norms that
influence a person's behavior. We must also understand the social group within which
norms play out. This group is called the social reference group.

I Chung, Adrienne & Rimal, Rajiv. (2016). Social Norms: A Review. Review of Communication Research. 4. [-28. 10.12840/
issn.2255-4165.2016.04.01.008.
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CONTEXT AND TIMING

Social norms can be expressed differently depending on the context. Therefore,

it is important to understand when and under what conditions social norms affect
behavior. For example, do we adopt a certain behavior only when other people are
present or watching? Or is that same norm also adopted privately? Perhaps specific
behaviors are acted out in public and others in private. Do we adopt the same behavior
around everyone or do we change our behavior according to our surroundings? These
considerations are particularly relevant for youth, who may adhere to different norms
with their peers than with adults or mixed groups.

WHAT SOCIAL NORMS ARE NOT

Social norms are not what people think about behavior—these are personal attitudes,
which can be positive or negative. For example, "l think married women who use family
planning without their husband’s consent should be beaten" or "l think women should
do all housework" are attitudes. A personal attitude may exist regardless of what others
think of a behavior and may or may not coincide with a social norm.

Attitude/Belief: Personal opinions, internal feelings which may be unproven,
irrational or factual; what a person would prefer to do if they could choose outside
of a social context.

Social Norms: Perception of what other people in your social group do, approve
of and expect others to do.

Behavior: Action; what and how much a person actually does something.

An easy distinction to keep in mind is that attitudes ask questions about a positive,
negative or neutral opinion about a behavior. For example, "What do you think of men
who help their wives with housework?” Social norms, on the other hand, explore what
an individual believes other people in their social reference group think about adopting
certain behaviors. For example:

* “|s it common in your community for men to help their wives by contributing to
housework?” (descriptive social norm)

* “To what extent do members of your community approve of men who help their
wives by contributing to housework?” (injunctive social norm)
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WHY ARE SOCIAL NORMS IMPORTANT FOR
SEXUAL AND REPRODUCTIVE HEALTH?

Social norms can have a positive or negative influence on SRH because they influence,
and even determine, behavioral choices related to SRH outcomes. A large body of
evidence has shown that the acquisition of SRH information alone is not sufficient to
lead to the adoption of healthy behaviors. Environmental factors can act as facilitators
or barriers, but social norms—the whole set of socially held beliefs and expectations—
also influence heavily whether individuals will adopt a new behavior. Even if an
adolescent knows that a certain behavior like visiting a health center for information

or using family planning is associated with health benefits, he or she will not necessarily
adopt it if this behavior goes against social norms.

Figure I: How social and non-social beliefs influence behavior
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TRAINING TOOL 3:
PRESENTATION ON SOCIAL
NORMS ESSENTIALS
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Types of Social Norms
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Putting it all together
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Why do people comply with norms, even =
if they disagree!

Social norms are
passed on & enforced
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An increased focus on social norms
can help improve project impact n
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What does this
mean for ASRH
programming?

Small Group Discussion (30 minutes)

o How o
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What leads to norm-shifting!
Characteristics of norms-shifting

interventions

What are community-based norms
shifting interventions]
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Small Group Discussion (30 min)
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TRAINING TOOL 4:
PRESENTATION ON GROWING UP
GREAT! APPROACH & TOOLS

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Overview

V" Growing Up GREAT!

. Proeontor Mars | BATE

S)USAID Poijoges

Program Description

Grawing Up GREAT! & a program for very young
adolescents (WTAS), their parents and caregivers,
teschers, hoskh providers and ether influencisl
comiméanity members.

Multipde activities with each of these groups provide
inferrraticn and sddress Fasmiul social and pender
norms retated to adolescent sexual and
reproductive healch [SRH) chrough meracive,
reflective group daloguees.

WHAT IS
GROWING UP GREAT?

Which Norms does Growing Up
GREAT! address?!

* Topics relaced 1o fex, spaalicy and

Objectives

Growing Up GREATY sims 13 increans:
I, WEAs lrorelasipe of pubarny ard ssnalny developeent

T WAL i parenls DiFrrasaation and expneidion of
pendar.pquitable bahaeori;

1, Commuskty distueion snd tupport o addreuring Viia'
M neads.

Ligioraialy, we expest that thess shori-term cutoommas will
fead oo increaced vee of SEH wervices wnd decreatsd e
ol gendenbased vigleaoe (GBY) and adolssoen pregnancy
8 VEAS g bnpo obder poolesoene.

¥ Adolescents who use bealth services are
argaged in rappropriate behevior,

¥ Yiclence i3 an sccepmable way to reschve conflict
and to discipline chaldren

¥ By’ educathon s priovicized over girk” edecazion.

+ Girls are expecied to do howebald chares while
boys have fres ime for schooksork and play,
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Why Social Norms!

SOCIAL
MNORMS SHAFE
BEHAVIOR

WHY VERY YOUNG
ADOLESCENTS!?

|.VYAs are a big group!

In developing regions of the workd, the
popubation of VYA [10-14 years) is projected
o reach S00 million by 2030,

1. Early adolescence is a
complex transition.

Pubsarty b5 the second moest raphd period of
growth and bearning in human development.
Emerging brain science it revealing how this
period is associzied with increxsed risk taking and
interedt in sexual and remantic relationahips.

A guch, it preserts A critical opportunity to invest

in teeadith and wellbeing for positive cutcomes
through adalescantt” i,

3. It's an opportunity to
capitalize on prevention.

This age is traditionally considered to be
healthy time, $o investments inVAs have not
been pricritzed,

Mgt global approaches target older
adolescents aged 15 to 19 in risk reduction
Programs,

Herwewer, these approsches do not capitalize
an the benefits of primary preventisn,

EXERCISE: THE

UNIQUE NEEDS OF
VYAS

.
* e,
LI
ooooo

Instructions

Facilitstor; Fri=s the fcllowing 8 dides fratunng adolescem
i nexgm prior to the training and ol into fowr plecas 1o
thai wach plece has one milevicne on it Lhing Migchary
e, Ccrewte 3 tmelies freew early chiidhood (=3 years)
through earky aduichood {18 pears) on dhe wall or oo

Participunts'Working indsidually or in growps. take 3 few
rmileasoree cards and place them where yoe shink they
beborg on she ciraling fused sn whes dhey mms ool

P
...................
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Di ion
ISCUssio S what it
Hak the follewing questions and allow a fesr minutes quettions about ax mhmwl
for discumion of sach one:
1. ‘Wi i cifficudt or iy 1o decids whers Lo place
mietnnm!
1T D= youapres with whar others hawe placed
mibrtcnm! nitate fypical
1 ey oober reflectioal Py play gaenes of § masculine or
peual PaDUnE feriining roles and
behundors
L erecypically Experiment with Like to dress acoording
masculing ad swamd plissure by to popular pender S ey
feminiw roley touching their geskal rarma g
orfard
Aak quedtiond sbais Sex edacaticn builds
how pregnancy cancrets knowiedgs Clitaris a5 wubva Penis ared scronsm
bakbigs coma from o
Search for Capable sening
Breasns develop rformartion abous P':':: Fanmsire sbout 1ex
X
Hay toauch thesr
Firsz menscruation
Oevulation Begin 1o masmrbace partnar in 2 sexual
begins {rreemarche) way
Begin to produce Can carse theeir Cagublo of Foret sy
sparm and semen partrer to become Expefithiing ieauil
regnans pleasare
Mocturnal Mrﬁﬂhmmu Firsz sestuall May experiment vwith
emiions begin wiEFy ik AWpEriTe stounl ety with cthars
of the same sex
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May physically abuse 3 May sexually abuse

GROWING UP GREAT
APPROACH & MATERIALS

VYATOOLKIT AND
SUPPORT MATERIALS

Provide information and
spaice for indivdual
refection on pubarty

baady changes, geeder
rotes and equaley, and be
geals for boys and gris.

Activity Cards Game

Fresens oppartunities to
bearn aned cricically reflecs
on topics related to . =
rq:f:;ﬂ-h;: ’ X :.IJ“
through & series of fur and :

| dyramic sctivitil.

.
.
.

.
Cea,

.
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Caregiver Testimonial Videos Health Exchange Materials

Rermarve spprehanalon
associnzed with sesking
= eealth services, prowide wn
.i.;- oppoTunEy (o ak

quenticed, and creats &
bnle e Beahth 2ervice
providers and sarvice
fe=Li=%

Teacher Resource About the Materials

. i The VYA Toolkit wses multple methods to
engage VAL
Heipa teachers Ink

) * [Fun, interactive, educational acthvitias and gamas.
Growing Up Greae ™
S g e = « Dnpnarvic and aspirational role models
lgzzons in tho nagional I.|. '-i * Arcurats 3rd ape-appregriste infarmatien
Farnily Life Curricalum. = Critical reflection and disossion of socdal and gender
marms

= Lol po action and to ibare learning and metiages

Key Evaluation Results
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TRAINING TOOL 5:

PRE
SAF

SENTATION ON CHILD
EGUARDING

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Child Safeguarding

(S)USAID Pagjoges

Overview of Training
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l..lnders.mnding Child
Safeguarding

Child Protection in the CRC

Approach
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What is child
safeguarding?

Chill| wifepeardiog & Sla s o Eeres
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Why do we need child safeguarding?
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Five Categories of Child Abuse

What is child
abuse?
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I - Physical Abuse
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3 = Emotional Abuse
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Four Commitments of Child
Safeguarding

What should be reported?
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COMPONENT I: VYA GROUP
LEARNING SESSIONS

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

OPTION A: VYA SCHOOL CLUBS AND
CLASSROOM LESSONS

WHY

School-based clubs provide a safe and familiar space in which VYAs can learn, ask questions and
discuss with one another. Peer-led small group activities and discussion within these clubs are
critical for building VYA’'s SRH knowledge, normalizing conversation on topics that may otherwise

be considered taboo and encouraging communication with trusted peers and adults.

Classroom lessons allow intervention content to reach a greater number of VYAs in each school

through integration into national curricula taught in standard classes.

WHO
School clubs are comprised of VYAs 10—14 years

e ®9 © 0 000000000000 00000000000000 00 ,

Tip!

Though organization of VYA

school clubs begins before
planning of Caregiver Testimonial
Video Sessions, it is important to
hold the first caregiver session before
activities with VYAs begin. This will
ensure that parents are aware of

.
.

who consistently attend school and are able to attend
weekly club sessions outside of regular classroom
hours. It is advisable to work with existing clubs
whenever possible, as creating new clubs can be a
time-consuming process and more difficult to sustain.
Other criteria for selection of school group members
are discussed in detail below. School clubs are led by
VYA members who are elected by peers to receive

additional training and take on a leadership role. program content and minimize any

@0 0000000000000 00000000 0000
@ e 0000000000000 000000000 0 00

negative reactions or social pushback.

.
.

Classroom lessons are offered in grades comprised

. .

© e 0000000000000 00000000000000 0 00

primarily of VYAs 10—14 years. Lessons are led by subject-
specific teachers, such as health education or biology teachers, who have been specially trained

to integrate VYA Toolkit activities into standard curriculum using the Teacher Resource tool.

WHEN

Organization of VYA school clubs and classroom lessons should begin immediately following the
Staff Training. As a reminder, your project timeline should align with the academic year so that
Steps |1-3 below take place during the first few months of the school year (Months 2—4). This will
ensure minimal fluctuations in enrollment and club membership and will also provide a longer
timeline for weekly school club sessions, which should begin in Month 4 and continue through the

end of the school year.

cessose e
.
oo °
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COMPONENT 1 2 3 4 5 6 7 8 9 10 11 12

VYA School Clubs

la .
Sessions

Mapping and selection
of schools «

Teacher training

Creation of school

AR

clubs

Selection of Club
Committees

Weekly club sessions

ANANANAN

vViVIV|VIV|IVIVV
viVIVIVIVIVIVIV

Classroom lessons J

WHAT

VYA school clubs bring together approximately 25 in-school 10—14 year olds from across several
grades for unstructured learning. The clubs meet for | hour each week, at the time of members’
choosing, for the duration of the school year. Club sessions are peer-led, but supervised or
supported by an adult resource person, usually a teacher or school administrator. Clubs may use
any of the interactive materials from the VYA Toolkit, in any order and at any frequency, but they

should endeavor to use all content at least once during the course of the school year.

Classroom lessons leverage the VYA Toolkit as a teaching aid that reinforces the content of
existing national curricula through the use of participatory and engaging activities. Teachers may
use any of the interactive materials from the VYA Toolkit, in any order and at any frequency,

to support as many lessons each week as they would like, but they should aim to use the VYA

Toolkit at least once a week.

BUILDING ON EXISTING FOUNDATIONS

The guidance offered below is comprehensive. It provides step-by-step instructions for building

collaborative and respectful relationships with the Ministry of Education and school leadership,
mapping and selecting schools and forming school clubs. While this is useful for organizations
who have not previously supported school-based programming, some steps will likely be
redundant if your organization already works with schools. Suggestions for simplifying based on

your current program portfolio include:

* If your organization already works closely with schools where you intend to implement

Growing Up GREAT!, you may skip Step |.

If the schools where you intend to implement Growing Up GREAT! have existing clubs that are

appropriate in their makeup and membership to support VYA activities, you may skip Step 3.
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HOW
STEP I: MAPPING AND SELECTION OF SCHOOLS

Staff will need to work closely with the MOE and with school leadership to map and select

schools in your intervention area.

I. First, staff should consult with central, province and/or local MOE representatives to
plan. Some of these representatives will likely already be engaged in the TAG and aware
of the intervention, but they should also be able to provide you with enrollment statistics
to help determine which school districts and types of schools are the most appropriate
for Growing Up GREAT! programming. In most cases, both public and private/parochial
schools are under the purview of the MOE regardless of funding. It is important to secure

the MOE’s approval before meeting with individual school administrations.

2. Once the MOE has approved a list of schools, staff should meet with school directors to
explain the intervention to them and learn more about school management, existing school
clubs and the timing of academic and extracurricular activities. See Guide for Introductory

Meetings with School Directors (Tool |.1) for a detailed list of questions.

3. Next, staff should obtain enrollment records for all schools, as the number of enrolled 10—
|4 year old students is a key selection criterion. Official enrollment numbers reported to
the district education department and central level MOE may vary significantly from school
enrollment registers, especially in areas where there is high mobility or other factors that
can make dropouts common. Staff should plan to collect the most updated enrollment
numbers directly from schools approximately one month after classes begin (after most

early dropouts and late enrollments have taken place).

4. Finally, staff will review school-specific information and enrollment rates in order to make a
final determination about which schools to work with. An illustrative list of school selection

criteria is included in Figure 4: below.

Figure 4: lllustrative criteria for school selection
Schools should meet the following criteria to be considered for participation:

*  Be a primary or secondary school with at least one grade level that primarily serves 10—14

year olds

* Have at least 30 students enrolled per grade level (to ensure adequate sized clubs even if

students drop out over time)
* Have a recreational space or open courtyard for club meetings
*  Have sufficient resources to operate through the full school year
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STEP 2: TEACHER TRAINING

Once selected schools have agreed to participate in the project, your staff should work with
school leadership to identify resource teachers who can support creation of school clubs, training
of VYA peer leaders and regular group meetings. These teachers will also integrate Growing Up

GREAT! activities into classroom lessons of standard curricula using the Teacher Resource.

e |tis advisable to work with teachers who deliver school-based sexuality education (where
applicable) or those who have existing knowledge of intervention topics, such as science,

health or physical education teachers.

* ldentify at least two resource teachers per school in case one is absent or unable to attend
VYA sessions on any given day. If possible, one should be female and one male. Also try to

choose teachers who work with different grade levels.

e Confirm that teachers are willing to work with VYA clubs and show a commitment to the
program. Ensure they understand the time commitment, which will include attending one
hour-long VYA session outside of school hours each week. In some contexts, this may
require compensation or other incentives. We did not provide teachers with additional
compensation, but they viewed the technical training they received as professional

development and an opportunity to interface with local and central level education officials.

The teacher training should be organized through and with the MOE as part of its existing
system for in-service training, rather than as a parallel or separate process. In DRC, high-level
personnel from the central and provincial levels of the Family Life Education Department who
were also members of the TAG expressed a keen interest in working with our team to develop
an integrated training that included a quick one-day refresher on the Family Life Education
curriculum in addition to intervention-related content. These key stakeholders then trained
others within their department to create a cadre of Master Trainers equipped to facilitate
cascade trainings for teachers. We highly recommend this approach, both to build capacity of

government partners and to lay the foundation for continued implementation and sustainability.

The teacher training requires four days (minimum) to introduce the social norms approach and
the toolkit, to present the Teacher Resource, which maps different Growing Up GREAT! activities
to lessons of the required national curricula, and to provide time for teachers to practice the
participatory and interactive methodology, which differs markedly from the didactic approaches
many are accustomed to. If teachers need additional technical training (for instance on the
sexuality or family life education curriculum or other subjects) you should plan additional days of
training to accommodate those needs. The Agenda for Teacher Training and Teacher Training

Package are included at the end of this chapter as Tool 1.2 and Tool |.3.

STEP 3: ESTABLISHMENT OF SCHOOL CLUBS

Next, staff work with school leadership and resource teachers (even if they are not yet trained)
to identify students to join school clubs. The best way to form clubs will depend on the
educational system in your context, so this guide provides some helpful considerations as staff
undertake this important activity:

oo o0 00 0 00
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* Ask about and consider any existing school groups as a platform for implementing Growing
Up GREAT! Working through existing structures will ensure greater efficiency in launching

activities and help promote sustainability.

* The VYA age range (10—14 years) spans several grade levels and may also bridge primary
and secondary/middle schools. Therefore, you will likely have to work with different
educational structures and policies and varying academic hours. Familiarize yourself with

the systems at each level and plan ahead how to approach club formation within each.

* |Itis certainly possible to create more than one club per school, but you should consider

the additional burden this may place on resource teachers and school resources.

* There may occasionally be 10—14 year olds outside the standard grade levels for that
age group. Our implementation experience suggests that maintaining grade-specific club
member selection is preferable because familiarity among group members improves

overall club cohesion.

e Each club should include 25-30 members. This will ensure that the group remains
manageable and participatory. Other students may participate in intervention activities that

are open to all such as classroom lessons and community reflection groups.

* Itisimportant to ensure equity in club membership. If you are forming mixed sex clubs
(which we recommend), you should select roughly equal numbers of girls and boys. In
single sex clubs, you should try to select children of different ages 10—14 years and different

abilities to promote diversity and diverse perspectives.

e Participation in club activities is voluntary, but it is wise to make sure selected VYAs

understand the weekly time commitment before they agree to join.

An illustrative list of school club member selection criteria is included in Figure 5: below.

Figure 5: lllustrative criteria for school club member selection
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Consider the following criteria for students wishing to be school club members:
I. Between the ages of 10—14 years

2. Enrolled in and regularly attends school

3. Provides a signed assent form

4. Provides a consent form signed by parent(s) or guardian
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Each school club will have access to a full VYA Toolkit, which can be kept in the school
administration office and checked out for use by clubs as needed. Teachers may also borrow
materials for classroom use, but must fill out the Teacher Materials Checkout Form (see

Section 4: Monitoring & Learning) each time they do so.
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STEP 4: SELECTION AND TRAINING OF CLUB COMMITTEE
SELECTION OF CLUB COMMITTEES

Once clubs are formed, they should elect their Club Committee, a group of six peer leaders

who are collectively responsible for informing group members of the time and location of weekly
sessions, ensuring inclusive participation during club sessions and completing monitoring forms.
Committee members are also oriented to the VYA Toolkit and lead the majority of club sessions.
However, all club members are welcome to facilitate activities during club sessions and they often

do so later in the project after they have become familiar with certain stories and games.

0 0 0 0000000000000 00000000000 00 0 0

The Club Committee selection process should include e .
the following steps: . Tip!

I. Describe the roles and responsibilities of Staff should pay attention

Club Committee members, as well as the to group dynamics during

time commitment. Share any criteria your selection and ensure that it is an inclusive
organization has developed and ask group process. Importantly, they should
members if there are any criteria that should

be added.

guarantee equitable representation of

e e o0 000000000000 00

girls and boys on the Club Committee
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) if you are working with mixed sex clubs.
2. Ask group members to nominate between . . .
Observing and encouraging positive

4 and 6 group members who meet those . .
group dynamics is an important part of

criteria to serve on the Club Committee. We L .
monitoring and can be accomplished

used an informal nomination process, conducted using quality benchmark matrices like
those described in Section 4: Monitoring

& Learning. .
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publicly within each group, but you might opt for

60 0o 0000000000000 0
.

a different process (blind voting, secret ballot,

.

.
.

etc.) depending on your context.
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3. Remind each nominee of the roles and
responsibilities of the position before giving them a

chance to accept or decline the nomination.

ORIENTATION OF CLUB COMMITTEES

The purpose of this orientation is to introduce the Club Committee to the VYA Toolkit they will
use during club sessions, and to build their confidence to lead school club activities. During the
day-long event, participants read through print materials and engage in select activities and games
to help them understand and become comfortable using different materials. The Agenda for

Training of School Club Committees is attached as Tool 1.5.

STEP 5: IMPLEMENTATION OF SCHOOL CLUB SESSIONS

In each school, a teacher will be designated by club members and with the school administration’s
agreement, as the Growing Up GREAT! focal point. S/he will act as a resource person for the school
club, helping to organize and chaperone weekly club sessions or check out VYA Toolkit materials as

necessary. S/he will also ensure that the VYA School Club Register (Monitoring Tool 1) and other

regular monitoring forms are filled out and filed with the school administration for safekeeping.
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Growing Up GREAT! does not use a structured or sequential approach to programming, so
Club Committees have great flexibility in how to run club sessions. They may gauge their peers’
interest, pick activities that reflect recent classroom content or simply choose the activities
they like best to determine club activities. However, there are a few guidelines to ensure strong

participation and reflect the best practice of youth engagement:

* During the first club meeting, Club Committees should list all participants in the Register
of Group Members so there is a clear record of group members’ names and basic
information. At the beginning of subsequent club sessions, the peer leader (with support

from the teacher focal point) will take roll to monitor attendance and track absences.

e Other club members may express a desire to lead exercises as well. Club Committees
should encourage and support their peers to take on these leadership roles, with help

from the teacher focal point.

e The Club Committee should complete the Documentation Form (see Section 4:

Monitoring & Learning) at the end of each session to record important monitoring data.

STEP 6: IMPLEMENTATION OF CLASSROOM LESSONS

During classroom lessons, trained teachers use the Teacher Resource, which links specific
materials from the VYA Toolkit to individual lessons of relevant national curricula, to increase
participation and communication in the classroom, and to reinforce messages. In DRC, we
mapped the VYA Toolkit to the Family Life Education curricula for each grade level, which allowed
teachers to select specific stories and activities to illustrate or reinforce classroom content in

a fun and participatory way. You may also link to a sexuality or family life education curricula, if
one exists, or to a science, health or physical education curricula if those are more consistently

implemented in your context.

We did not set a requirement for frequency of use, though we generally expected that
teachers would use the VYA Toolkit about once a week given the Family Life Education course
schedule. There was also no requirement for coverage of content, though teachers were
encouraged to use as diverse a range of materials as possible. Your organization may decide to
make recommendations based on the curriculum you link to and your level or integration and

cooperation with the MOE.
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OPTION B: VYA COMMUNITY-BASED CLUBS

WHY

Community-based clubs provide a safe and educational space in which VYAs can learn, ask
questions and discuss with one another. Adult-led group activities in these clubs provide an
important opportunity for VYAs without access to formal education to gain practical information
and build their confidence. Furthermore, group discussion helps to normalize conversation on
topics that may otherwise be considered taboo and encourage communication with trusted peers

and adults.

WHO

Community-based clubs are comprised of VYAs 10—14 years who do not attend school but who
live with family (immediate or extended). We do not advise including out-of-school VYAs living
in institutions or on the street in these community-based groups unless it is complemented by
additional intervention components that can adequately meet their more urgent health and well-

being needs. Community-based clubs are facilitated by trained program staff or partners.

WHEN

Organization of VYA community-based clubs should begin immediately following the

Staff Training.

COMPONENT I 2 3 4 5 6 7 8 9 10 11 12

VYA Community-

Ib based Clubs

Identification of
0OS VYAs 4

Creation of
community clubs

SN S

Planning sessions

Weekly club sessions \/ viv \/ v |V / v |V

WHAT

VYA community-based club sessions bring together between 22 and 24 out-of-school 10—14

year olds for unstructured learning. Each club meets for 60—90 minutes weekly, at a time that is
convenient for club members and adult facilitators. Club sessions are led by a team of two trained
facilitators who can facilitate sex-separate activities for sensitive content or to improve active
participation (especially among girls). Clubs may use any of the interactive materials from the VYA
Toolkit, in any order and at any frequency, but they should endeavor to use all materials at least

once to ensure that VYAs are introduced to all program content.

cessose e
.
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HOW

STEP 1: SELECTION AND TRAINING OF COMMUNITY-BASED
CLUB FACILITATORS

In many cases, community-based clubs will be facilitated by staff members who were trained
during the initial Staff Training. In this case, facilitators should have sufficient capacity to pursue
steps 2—-5 immediately. If you plan to work with an implementing partner, however, you will
need to identify partner staff with the appropriate skills and capacity to lead activities with out-
of-school VYAs. Below in Figure 6 are some of the considerations we found most important in
selecting strong facilitators. Once selected, you will need to train facilitators on the Growing Up
GREAT! approach and toolkit; we suggest using the Program Staff Training package as it includes

all key information for use of materials and implementation of activities.

Figure 6: lllustrative criteria for community-based club facilitator selection
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In addition to the basic skills required for good facilitation, facilitators should
demonstrate several of the following additional skills or capacities to be considered

for selection:

I. Experience working with VYAs or other similar populations, such as older adolescents or

youth, young mothers, vulnerable children, etc.

2. Technical skills in SRH or a related domain such as health (broadly), GBV, education or

child protection

3. Values that align with central tents of the intervention, including gender equality, youth

rights and youth participation

4. Capacity to build strong and trusting relationships with adolescents, their families

and communities

5. Knowledge of participatory, discussion-based facilitation techniques used to prompt critical

reflection and shift norms
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Once selected, you will need to train facilitators on the Growing Up GREAT! approach and
toolkit. We suggest using the Staff Training package as it includes all key information for use of

materials and implementation of activities.

STEP 2: IDENTIFICATION OF OUT-OF-SCHOOL VYAS

Identifying out-of-school VYAs can be a lengthy process. The first step is to define the geographic
area you intend to cover. During the Growing Up GREAT! implementation we looked for out-
of-school VYAs in the same areas as we were targeting for in-school VYAs. That is, we recruited

out-of-school VYAs in the catchment areas of schools participating in project activities.
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Organizations that are embedded in the communities with whom they work (CBOs) will likely
already know which families have children who are not attending school. The mapping of schools
may also provide useful information about children who dropped out in the past year or have
not enrolled for the current school year yet. Other community leaders may be able to provide
additional information. For example, religious leaders will likely know which families in their
congregation have out-of-school children. Local subsidiaries of the Ministry of Social Affairs or
the Ministry of Youth may also be aware of children not attending school, though the information
they are permitted to share may be limited. It may also be possible to identify out-of-school
children via recruiting efforts like public radio announcements, posters or billboards, or official
announcements at local civic or religious gatherings. Just be sure that these options provide a
confidential contact line and that families and caregivers understand any expressed interest will

remain private.

Once you have a list of households where out-of-school children reside, staff should visit each
household to speak with caregiver(s) and confirm the child(ren)’s school status. Care should

be taken not to make family members feel uncomfortable or stigmatized for having children

who are out of school, especially in contexts where compulsory primary school attendance is
enforced. Staff should explain the objectives and benefits of the project briefly, before asking for
caregiver(s)’ consent for their child(ren) to participate. If caregiver(s) consent, VYAs should also
express a desire to participate (assent). The full list of group member selection criteria is included

in Figure 7 below.

Figure 7: lllustrative criteria for community-based club member selection
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Consider the following criteria for adolescents who wish to be community-based

club members:
I. Between the ages of 10—14 years when first contacted
2. Not enrolled and/or not attending school for at least two (continuous) months

3. Lives in one of the neighborhoods/districts or health zones in which the program

is implementing
4. Provides a signed assent form
5. Provides consent form signed by caregiver
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STEP 3: CREATION OF COMMUNITY-BASED CLUBS

As your list of out-of-school VYAs grows, you should begin to cluster VYAs into geographic
groups. Forming groups based on physical location will ensure that VYAs do not have to travel far

to attend weekly club sessions, which will improve both safety and participation.

cessose e
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Groups should be representative of the out-of-school VYA population:
e They should contain roughly the same number of boys and girls.
e Community clubs may be separated by age, where possible, with 10—12 year olds
comprising younger VYA clubs and 13—14 year olds comprising older VYA clubs. If this is

not possible, staff should ensure approximately the same number of members of each age

in the VYA range.

e Clubs should be inclusive and make accommodations for members of different abilities.

STEP 4: PLANNING AND COMMUNICATION ABOUT SESSIONS

@0 06 0000000000000 000000000000 00

It is important to find a safe and private community space . ..
Tip!

You will also need

where community-based clubs can meet consistently.
Some organizations have facilities that include youth
spaces on site; if not, schools and churches usually have to identify a space
small group meeting spaces that they may even be willing for Community
Reflection Sessions beginning

in Month 6, so it may be wise to

to provide for free. Consider working with a small group
of VYAs to map “safe spaces” in the community that

are accessible and where they feel safe and comfortable include these in your negotiations

meeting to participate in activities. Wherever you decide for space at this stage.
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to hold community-based club sessions, it is essential that
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they are a reasonable distance (no more than Ikm) from

club members’ homes.

Other considerations as you plan sessions are included below:

* Select a day and time for club sessions that is convenient for club members. Consider their
social and household responsibilities (especially girls’) as well as the season/weather and

general safety.

* Find a consistent way to communicate with VYAs and their parents/caregivers. This will

make it easier to remind them of sessions and let them know about any changes to plans.

* lItisinevitable that at least a few club members will dropout over the course of the year.
Make every effort to follow up with these individuals and their families to find out the
reason they are no longer attending. Sometimes small changes to the schedule or simple

reassurances can ensure that VYAs begin attending club sessions again.

STEP 5: IMPLEMENTATION OF SESSIONS

Growing Up GREAT! does not use a structured or sequential approach to programming, so
facilitators have great flexibility in how to run club sessions. They gauge VYASs’ interest and use
their discretion to determine which content and activities to introduce. However, there are a few

guidelines to ensure strong participation and reflect the best practice of youth engagement:

e During the first club meeting, all participants should be listed in the Register of Club
Members (Tool 1.5) so there is a clear record of group members’ names and contact

information. At the beginning of subsequent club sessions, the facilitator will take roll

cessose e
.
oo °

GROWING UP GREAT! IMPLEMENTATION GUIDE | 31




to monitor attendance and track absences and dropouts. (Three or more consecutive

absences are considered a dropout.)

* As club members become familiar with the VYA Toolkit, they may express a desire to take
on leadership of certain exercises. Facilitators should encourage this to the extent possible
by allowing VYAs to lead or co-lead activities.

e Facilitators should complete the Documentation Form (see Section 4: Monitoring &

Learning) at the end of each session to record important monitoring data.
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TOOL |.1 GUIDE FOR
INTRODUCTORY MEETINGS WITH
SCHOOL DIRECTORS

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

BASIC INFORMATION

Name of school:

Address of school:

County:

District:

Health zone:

GPS coordinates (optional):

How is the school accessible? (Check all that apply)
[] By public transportation

[] By private vehicle

[] By motorcycle

[] By foot

Is the school public or private? Does it have religious affiliations? (Check one):
[_] Public (non-religious)

(] Public (religious affiliation)

[ Private (non-religious)

[ Private (religious)

SCHOOL MANAGEMENT

What is the main source of finance for this school?
D Public funds or disbursements
D Private donations or grants

D Enrollment or other fees
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What are the hours of operation?

When does the academic day begin and end?

ENROLLMENT

Ask the following questions and fill in the table below as respondents answer.

*  What grades are taught at this school?
* What is the current enrollment for each grade level?

* How many classes are there per grade?
BOYS GIRLS TOTAL #CLASSES

Grade |

Grade 2

Grade 3

Grade 4

Grade 5

STAFF

Ask the following questions and fill in the table below as respondents answer.

* How many teachers work at the school?

* Of these, how many are trained to teach the national sexuality or family life
education curriculum?

WOMEN TOTAL

Total # of Teachers

# trained on Sex/FLE Education ‘ ‘ ‘

Please provide the names of any teachers trained on the national sexuality or family life
education curriculum below:
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SCHOOL PROGRAMMING

Is there a school government? Y / N

If yes: How many members does it have?!

Does the school sponsor extracurricular activities or clubs? Y / N

If yes, please specify:

When do these extracurricular activities take place (day/time)?

HEALTH LINKAGES

What is the closest health facility to this school?

What is the address of this facility?

Are there any school or community health programs that serve this school? Y / N

If yes, please specify:
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TOOL 1.2 AGENDA FOR TEACHER
TRAINING
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DAY |

TIME ACTIVITY

8:30-9:00 Arrival of Participants and Welcome

Opening Activities

* Activity | : Introductions

* Activity 2 : Participant expectations
9:00-10:30
* Activity 3 : Objectives of the training
* Activity 4 : Norms and procedures

* Activity 5 : Assignment of key roles—Timekeeper, Herder, Rapporteurs

10:30-11:00 Coffee Break

11:00-12:30 Presentation on Growing Up GREAT! Approach & Tools

Presentation of the National Family Life Program Curriculum

» Activity I: Presentation of the Family Life Program curricula for each
12:30-14:00 grade level
¢ Questions and discussion

* Review in small groups

14:00-14:45 Lunch

Presentation of the National Family Life Program Curriculum (cont.)

14:45-15:45 L
Review in small groups

15:45-16:00 Evaluation of Day |
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DAY 2

TIME

ACTIVITY

8:30-9:00

Where are we?—Reading of Day | Report

9:00—-10:45

Presentation on School Club Formation

10:45-11:15

Coffee Break

11:15-12:15

Presentation on Child Safeguarding

12:15-13:00

Distribution of VYA Toolkit and Teacher Resource—Individual Review

13:00-14:00

Lunch

14:00—15:45

Cards and Game

Introduction to VYA Toolkit Materials—Puberty Books, Storybooks, Activity

15:45—-16:00

DAY 3

TIME

Evaluation of Day 2

ACTIVITY

8:30-9:00 Where are we?—Reading of Day 2 Report
Review of the Teacher Resource—Links between the Growing Up GREAT! VYA
Toolkit and the National Family Life Program

9:00-11:00

¢ Introduction to the Teacher Resource

* Exploration and work in small groups

11:00-11:30

Coffee Break

11:30-12:30 Review of the Teacher Resource—Report out in plenary
Introduction to Facilitating Family Life Education Lessons
12:30-13:30 * Presentation on Facilitating Educational Dialogues

* Facilitating a Family Life Education lesson

13:30-14:30

Lunch

Introduction to Facilitating Family Life Education Lessons

14:30—15:45 » Selection of topics and preparation for simulated lessons using the Teacher
Resource and VYA Toolkit
15:45—16:00 Evaluation of Day 3
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DAY 4

TIME

ACTIVITY

8:30-9:00

Where are we?—Reading of Day 3 Report

9:00-11:00

Preparation for simulated lessons using the Teacher Resource and VYA Toolkit
(cont)

11:00-11:30

Coffee Break

11:30-13:00

Session |: Simulated lessons and peer evaluation

13:00-14:00

Lunch

14:00-15:30

Session 2: Simulated lessons and peer evaluation

15:30-16:00

DAY 5

TIME

Debrief of Simulations and Evaluation of Day 4

ACTIVITY

8:30-9:00

Where are we!?—Reading of Day 3 Report

9:00-10:30

Session 3: Simulated lessons and peer evaluation

10:30-11:00

Coffee Break

11:00-12:30

Session 4: Simulated lessons and peer evaluation

12:30-13:00

Debrief of Simulations

13:00-14:00

Lunch

14:00-15:30

Session 5: Simulated lessons and peer evaluation

15:30-16:00

Evaluation of Day 5, Closing and Certificates
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TOOL |.3: PRESENTATION ON
SCHOOL CLUB FORMATION

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

Creation and Functioning of

School Clubs

Z/USAID Fogjoges

Presentation Overview

1. Definition and objective of school dubs

1 Creation and orgasnation of school thitn

3. Functioning of school chaba

4 Relatiorship between school clubs and other school
Fimi g

5. Tools to wppart schaol eluba

Definition

A school cub is an organization of students of a primary
or secondary school whose goal is to offer a framework
and opportunities for exchange on subjecs lely 1o
yrengehen their pereral tocial interactions and 1o increse
thwtir level of knowledpe, tha contributing to the
Improvement of acadernle porformance and better
preparation for everpday life.

Objectives
* Ta inform and engage students.
* To encourage active participation of students in all schood
BCUVCIES
+ T digeuns voples relxted oo their diversy ares of study
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Creation of School Clubs (3)
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School Club Budget
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TOOL |.4: PRESENTATION ON
FACILITATING EDUCATIONAL

DIALOGUES
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If the session addresses SRH... Discussion and Closing
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TOOL 1.5: AGENDA FOR
TRAINING OF SCHOOL CLUB
COMMITTEES
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DAY |

TIME ACTIVITY

8:30-9:00 Arrival of Participants and Welcome

Opening Activities

* Activity | : Introductions

* Activity 2 : Participant expectations
9:00-9:30
* Activity 3 : Objectives of the training
* Activity 4 : Norms and procedures

* Activity 5 : Assignment of key roles—Timekeeper, Herder, Rapporteurs

9:30-10:00 Presentation on Growing Up GREAT! Approach and Tools (Part Il only)

10:00-10:30 Presentation on Child Safeguarding

10:30-10:45 Coffee Break

10:45—11:15 Icebreaker Activity: Drawing Maps of our Bodies
11:15—11:45 School Club Functioning—key points from Presentation on School Club Formation
11:45—12:15 Presentation on Facilitating Educational Dialogues

Orientation to Puberty Books
*  Overview
12:15-13:30 * Read Charline’s Story (Girls Puberty Book) and Trésor’s Story (Boys
Puberty Book)
* Simulation of VYA-led activity

13:30-14:15 Lunch Break

14:15-14:30 Orientation to Activity Cards

14:30-15:00 Activity Card: Staying Safe
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TIME

ACTIVITY

Orientation to Girls Storybook

15:00—15:45 * Overview

e Read Stories | &2
15:45—-16:15 Activity Card: When | Grow Up Interviews
16:15-16:30 Closing: Recap of Day |

DAY 2

TIME ACTIVITY
9:00-9:15 Summary of Day |

Orientation to the Game
9:15-10:30 ¢ Overview of Game Instructions

*  Game play

10:30-10:45

Coffee Break

Orientation to Boys Storybook

10:45—11:30 *  Overview
* Read Stories | & 3
11:30—12:00 Orientation to Health System Linkages Materials—Health Provider Lesson Guide
’ ’ and Health Center Visit Guide
12:00-12:30 Activity Card: Male & Female Roles
12:30—-13:00 Gender Roles (Puberty Books. P. 17)

13:00-14:00

Lunch Break

14:00-14:30 Activity Card: Empathy Towards Those Who are Different
14:30-15:00 Presentation of the school club session monitoring tool
Action Planning: Each Club Committee develops a plan with session dates
15:00—15:45 L
and activities
15:45—16:15 Activity Card: Conflict Resolution
16:15-16:30 Evaluation and Closing
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TOOL |.6: HANDOUT—TIPS FOR

PREPARATION

Before holding a session, it is advisable to read all the materials to become familiar

with the content and the topics they contain and to think about some of the questions

that young people may ask. Growing Up GREAT! includes many fun and interactive

educational activities for girls and boys. However, discussion, summaries of key points

and calls to action are equally important for VYA learning.

MANAGEMENT OF
GROUP SESSIONS

The time required for each session may
vary depending on the size of the group
and the number of activities you plan to
undertake. It is generally preferable to
have no more than 25 participants in a
group session to make the most of the
participatory and interactive nature of
the activities.

Given the wide range of developmental
differences in girls and boys aged 10 to
14, facilitators may also find that the
youngest and oldest in this age group
have different knowledge bases and
experiences related to puberty and
SRH. Growing Up GREAT! activities
can easily be adapted to meet the needs
of these different groups. Another
benefit of working across this age range
is that older and more experienced
adolescents can share their knowledge
and experience to deepen discussion
with younger peers.

Facilitators who lead Growing Up
GREAT! Clubs should have sufficient
knowledge and skills to:

¢ Read and write at a level that
ensures the correct use of the
VYA Toolkit.

*  Communicate and share basic
puberty and SRH information in an
easily understandable, respectful,
non-judgmental manner that
maintains confidentiality.

* Conduct participatory educational
sessions and interactive learning
activities with adolescents,
their parents or caregivers and
community members.

* Engage all participants in the
content of the intervention
with a philosophical approach
that promotes body awareness,
reproductive rights, gender equity
and mutual respect.

* Refer participants to health
services or other additional
services, if necessary.

oooooo
........
.
o ®
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OPENING

Each session should begin with an icebreaker, a fun activity to build a sense of
community and connectivity, and to encourage everyone's active participation.
Afterwards, participants should have an opportunity to ask questions or discuss content
or concerns from the previous session.

ACTIVITIES

There are a variety of stories and learning activities in the VYA Toolkit that allow
participants to master content, discuss attitudes and beliefs, or practice healthy
behaviors in a dynamic and participatory manner. Each story and activity include a list
of corresponding questions that aim to reinforce the main points and to help achieve
the learning objectives of the socio-educational activities. Breaks should be scheduled
between activities as needed.

CLOSING

At the end of each session, close by summarizing the lessons learned and identifying the
commitments, call to action, or next steps, as appropriate.

PARTICIPATION OF BOYS AND GIRLS

These activities are designed to maximize the participation of girls and boys in mixed-
sex groups. However, adolescents may sometimes prefer to work in groups of the
same sex as it provides them an opportunity to discuss and ask questions more freely.
Depending on the sensitive nature of the subject, traditional practices, and the level of
individual comfort, same-sex groups may foster a sense of freedom and security to talk
about specific issues and concerns.

OTHER RESOURCES

Girls and boys often have questions or concerns that they may not want to share with
their parents. Many other individuals can act as youth counselors: health providers,
teachers, religious leaders, community leaders, principals and adult relatives. Throughout
the program, emphasize that participants should feel comfortable contacting you or
other trusted adults to discuss further if they have questions or would like support
accessing services. Make sure you are familiar with and share information about local
referral services in your area that address issues or concerns participants may raise
during sessions.
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Tips for Good Facilitation!
*  Let participants talk and guide discussion!
*  Make eye contact and smile!

Speak loudly and clearly.

Be patient. When you ask a discussion question, give participants a few minutes
to reflect and ample time to respond.

Encourage participation. Ask many participants to respond to questions and
share their opinions instead of just one or two who volunteer. Be sure to ask
both boys and girls to reply.

Use simple language. If there are words that participants do not understand, try
to reformulate the instructions or question in a simpler way.

Keep conversation focused on the activity and corresponding questions.

Show respect and appreciation for participants. There are no right or wrong
answers to discussion questions. They are intended to spark discussion, so
encourage participants to share their thoughts and don’t judge their responses.
Above all, keep information learned during discussions confidential.

Do not take sides during discussion. Simply encourage participants to discuss
their points of view.

Be joyful and have fun!
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COMPONENT 2: CAREGIVER
TESTIMONIAL VIDEOS

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

WHY

VYAs are just beginning to form their identities and understand their place within the family and
community. Though they are becoming more independent and peer-focused, they still rely upon
caregivers for guidance and approval. Thus, it is critical to give caregivers a venue to discuss
attitudes, behaviors and norms related to ASRH, and to challenge them to diffuse new norms to
others in their community. These video sessions address challenging and sometimes taboo topics
and model a new way for caregivers to support VYAs on their journey through adolescence. The
discussions that follow allow caregivers to identify harmful norms and behaviors and to articulate
and test alternate positive practices. They also create a network for caregivers to support one

another in overcoming the difficulties that arise in the practice of certain behaviors.

WHO

Testimonial video sessions target parents and other caregivers of VYAs participating in weekly
club sessions. Caregivers may include grandparents, aunts and uncles, or other extended family
members who live with and/or regularly care for VYAs. We made a concerted effort to engage
equal numbers of men and women, but we consistently had fewer male caregivers due to long
work hours outside of the house and commutes, competing demands on time and prevalent
gender roles that assign childcare as women’s work. Caregiver video sessions are facilitated by

trained program staff.

WHEN

Caregiver testimonial videos begin immediately after the Staff Training and take place monthly
until all six videos have been screened. It is important that the first video session precedes
activities with VYAs to ensure that caregivers are aware of (and approve) the content that

their children will be exposed to during the VYA club sessions. This will help to minimize social
pushback related to sensitive topics, like sexuality and adolescent pregnancy. (Note: Caregiver
testimonial videos should be developed during the materials adaptation process that takes place
in the preparatory phase so they are ready for use in Month 3.) See the Growing Up GREAT!

Adaptation Guide (Annex A) for more information.

oo o0 00 0 00
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COMPONENT | 2 3 4 5 6 7 8 9 10 11 12

Caregiver
Testimonial Videos

Identification of J
caregivers

Video sessions

v
ANANAY A AR

WHAT

These sessions feature a series of six video testimonies from parents and other caregivers in the
community who have adopted one or more of the positive behaviors Growing Up GREAT! aims
to increase. These behaviors have the potential to foster the creation of more peaceful, equitable
and prosperous homes, and the well-being of adolescents. The videos are screened and discussed
in small groups of about 25 caregivers. Discussions are guided by trained facilitators who lead
interactive and reflective conversations about the video content and the norms that underpin

the featured behavior. Each session is closed with an invitation for participants to continue the

discussion with other community members.

Figure 8: Topics of caregiver testimonial videos

Discussing puberty,

Equal division of .
9 sexuality and other

household tasks/
chores and time for

Keeping girls in school
until age 18 and
delaying marriage
to sexual and _Y g. g ..
homework between until their education is

. reproductive health
boys and girls. with children. completed.

topics related

Encouraging girls

to choose the G Supporting open

gender equitable and communication to
non-violent resolution allow families to choose
of conflicts within their ideal family size
the family. and birth spacing.

educational and
training opportunities
that support their
career of choice.

HOW

STEP |I: ORIENTATION OF VIDEO SESSION FACILITATORS

It is advisable to use already-trained staff from your own or a partner organization to

facilitate caregiver testimonial videos. In DRC, partner staff supporting VYA school clubs and
community-based clubs facilitated video sessions. This allowed us to provide them with a short
supplementary orientation on the videos and audiovisual equipment instead of a full training. If

you choose to work with a different implementing partner or new facilitators, you will need to

oo o0 00 0 00
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provide them with a more in-depth training on
the Growing Up GREAT! approach and goals,

similar to the Staff Training.

A supplemental orientation can be completed
in as little as a day and a half. An Agenda for
Orientation of Caregiver Testimonial Video
Facilitators is included at the end of this

chapter as Tool. 2.1.

STEP 2: IDENTIFICATION OF
PARENTS AND CAREGIVERS

Once VYA school and community clubs have
been formed, caregivers of selected VYAs are

invited to participate in video sessions.

Caregivers of in-school VYAs were informed
of Growing Up GREAT! through the weekly
school announcements flyer and contacted

to participate through invitations issued by

the PTAs. Thanks to this partnership with the
PTA, some schools were even able to organize
additional sessions for caregivers whose
children were not members of VYA school
clubs. The PTAs, in collaboration with school
leadership, also identified appropriate and

available locations for video sessions.

Caregivers of out-of-school VYAs were
identified by partner staff as they recruited
participants for community-based VYA clubs.
Staff issued invitations to them directly through
house calls. They also identified venues
throughout communities for video screenings,
most of which took place in school or church

facilities at little or no cost.

All caregivers who are contacted should be

encouraged to invite their spouse or partner,
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Video and Sound
Equipment

Caregiver video testimonial
sessions require the use of basic video
and sound equipment. In DRC, we used
lightweight, portable mini-projectors and
speakers (purchased in the United States),
both of which charged using solar power.
Caregiver testimonial videos were stored
on basic USB keys and loaded automatically
when inserted into the mini-projector.
Simple white sheets purchased at local
markets functioned as screens. This package
of equipment provided many advantages—
it was small and easy to transport from
one site to another, intuitive and easy for
facilitators to operate, and free to recharge
without the need for electricity. However, it
also had some disadvantages, including poor
sound quality from the speakers and a lack of
local expertise and parts for troubleshooting
in case of technical difficulties.

We encourage you to consider a range

of options for equipment as you plan for
video sessions. Locally available equipment
is often more expensive, but it may be
easier to repair with a local technician’s
help. Quality may also vary widely in local
versus international markets. Ease of use
is important too, especially if you are
collaborating with facilitators accustomed
to working with hard copy materials rather
than technology. Finally, it is important to
ensure equipment is small and portable
enough to be stored in a secure location
when not in use.

© © 006 0600000000000 0000000000000000 00 00

and to attend sessions together. It is important to ensure gender balance of groups since men and

women play different roles in upholding certain norms.
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STEP 3: IMPLEMENTATION OF CAREGIVER TESTIMONIAL
VIDEO SESSIONS

Video sessions are carefully structured to promote the comfort and openness of participants, and
to encourage diffusion of messages and change to other community members outside the group.

Each session follows the same format:

Review: Reminds participants of the topic explored in the last session and provides an

opportunity for them to share how they realized the commitments they made.

Opening question: Establishes a relaxed environment for the discussion by posing an open

question related to the session topic.
Video screening: Introduces the session topic through screening of the testimonial video.

Discussion: Facilitates personal and collective reflection and exchange among participants on the

advantages and disadvantages of the behaviors and underlying norms shown in the video.

Engagement: Challenges participants to rephrase and share messages from the video and key
discussion points with other members of the community. This serves two purposes—it helps
to create a community-wide conversation and, hopefully, consensus while also elevating session

participants as champions for VYAs.

Closing: Reinforces key messages, expresses gratitude to participants for their time and provides

information about the time, date and topic of the next video session.

The Discussion Guide for Video Testimonials (Tool 2.2) includes detailed step-by-step

instructions for organizing, preparing and running video sessions.

oo o0 00 0 00
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TOOL 2.1: AGENDA FOR

ORIENTATION OF CAREGIVER

TESTIMONIAL VIDEO
FACILITATORS
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DAY |

TIME ACTIVITY
8:30-9:00 Arrival of participants and Welcome
Opening Activities
* Activity | : Introductions
* Activity 2 : Participant expectations
9:00-9:30
* Activity 3 : Objectives of the training
* Activity 4 : Norms and procedures
* Activity 5 : Assignment of key roles—Timekeeper, Herder, Rapporteurs
Presentation on Growing Up GREAT! Approach and Tools
9:30-10:00 * Part I: Introduction
* Part Il: Why Very Young Adolescents (VYAs)?
10:00-10:30 Exercise: The Unique Needs of VYAs
Presentation on Growing Up GREAT! Approach and Tools
10:30—-10:45

Part lll: Summary of Approach and Materials

10:45-11:00

Coffee Break

11:00-12:00

Presentation on Child Safeguarding

12:00-13:00

Orientation on the Discussion Guide for Testimonial Videos

13:00-14:00

Lunch Break

Introduction to Video I: Equal division of household tasks between boys

14:00—-14:30 .
and girls
14:30—15:00 Introduction to Video 2: Discussing puberty, sexuality and other topics related
) ) to sexual and reproductive health with VYAs
15:00—16:15 Practice Session: Simulation of Video | & 2 viewing and discussion
16:15-16:30 Closing: Recap of Day |
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DAY 2

TIME ACTIVITY

9:00-9:15 Summary of Day |
Introduction to Video 3: Keeping girls in school until age 18 and
9:15-9:45 ) :
delaying marriage
9-45-10:15 Introduction to Video 4: Encouraging girls to choose education and training

opportunities that support their career of choice

10:15-10:30 Coffee Break

10:30-12:00 Practice Session: Simulation of Video 3 & 4 viewing and discussion

Introduction to Video 5: Promoting gender equitable and non-violent

12:00-12:30 . .
resolution of conflicts

Introduction to Video 6: Supporting open communication to allow families to
12:30-13:00 - . . .
choose their ideal family size and birth spacing

13:00-14:00 Lunch Break

14:00-15:00 Practice Session: Simulation of Video 5 & 6 viewing and discussion

15:00—15:30 Evaluation and Closing
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TOOL 2.2 DISCUSSION GUIDE FOR
VIDEO TESTIMONIALS
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BACKGROUND

The Growing Up GREAT! intervention package includes a series of video testimonials
from parents (and other members of the family) in Kinshasa who have adopted one

or several of the behaviors below. These positive behaviors promote the creation of
peaceful, equitable and prosperous households and the wellbeing of adolescents. These
videos are screened and discussed by groups of parents/caregivers and other adult
members of the community.

Discussing puberty, K . irls i
Equal division of gp y eeping girls in

household tasks/
chores and time for

sexuality and other school until age
topics related 18 and delaying
to sexual and marriage until their

h ¢
bomew:r 'bletween reproductive health education
oys and girls. with children. is completed.

Encouraging .
X . Supporting open
girls to choose Promoting gender L.
. . commuhnication to

the educational equitable and non- .
. . . allow families to
and training violent resolution ..
L. ) L. choose their ideal
opportunities that of conflicts within .. i
i ) family size and birth

support their career the family. :
: spacing.

of choice.

OBJECTIVES

I. Help parents/caregivers become aware of harmful norms through the testimony of
other parents;

2. Prompt parents to draw inspiration from the testimonies of video actors to test
positive practices;

3. Create a support network for participants to support each other in overcoming
the difficulties that arise in practicing certain behaviors.
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PREPARATION

A FEW DAYS BEFORE THE SESSION

* Choose which video to screen during the session.
* Read this Discussion Guide and prepare for the facilitated discussion in advance.

* Visit the site of the session in advance and note any adjustments needed to ensure
smooth implementation. Note the lighting for visibility of videos, places to sit,
availability of bathrooms, and general security.

*  Watch the video several times to familiarize yourself with content before a
session. Anticipate potential reactions and questions of parents/caregivers and
community members.

* Ensure that all video equipment is functioning properly and that the mini-projector
and speaker batteries are fully charged. Ensure that the speaker volume is loud
enough to reach viewers.

* Prepare any other materials like curtains or sheets of fabric needed to reduce the
light in the room and improve clarity of the video.

* Ensure that videos are saved on a CD-ROM or USB key in the proper format.

* Ensure that participants receive invitations at least 48 hours in advance and that
the number of attendees is manageable (ideally, no more than 30).

DAY OF THE SESSION
* Arrive at least 30 minutes before the beginning of the sessions.
* Assemble all the equipment.
* Install the projector screen or white sheet so that all participants can see the video.

* Test all equipment and ensure that you remember how to use the mini-projector
to screen videos.

* Organize the meeting space in a way that will facilitate conversation, even if you
expect a large group. In general, groups of less than 30 people will allow for the
best quality of reflection and exchange.

* Minimize light to the extent possible to ensure that videos can be seen clearly.
Test the video and move around the room to ensure that it can be viewed from all
areas of the space.
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PROCESS

Each session follows the same format:

|. REMINDER

This reminder provides is a chance to recall the topic explored during the last session and
gives participants the opportunity share how they enacted the commitments they made.

2. OPENING QUESTION

The purpose of this brief activity is to establish a comfortable environment for
discussion. If you get participants engaged during the first five minutes of the session,
they are more likely to be comfortable sharing their feelings and experiences later on.
To open the session, ask the question noted in the Discussion Guide before screening
each video.

3. VIDEO SCREENING

The facilitator introduces the video with the statement included in the Discussion Guide.

4. FACILITATED DISCUSSION

Discussion encourages personal and collective critical reflection and challenges
participants to examine the advantages and disadvantages of the behaviors featured in
the video.

5. COMMITMENT

This step asks participants to commit to a concrete action. It serves several purposes.
Participants receive recognition in their community when they share information. They
also rephrase key behavioral messages that will help them remember them. They will
help you build community consensus on how to treat boys and girls equally.

6. CLOSING

The closing is an opportunity to reinforce key message, thank the group for their
participation and provide information on the next session.

...........................
...........
.........
.........
.......
.........
......
........
..........
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FACILITATOR ROLE

The facilitator’s role is to engage participants in positive exchanges, identify specific

actions that participants can undertake in support of positive norms, and close discussion

on a positive note that encourages participants to come back to the next session.

Certain questions asked during the video screening and discussion may contradict

community norms about what is expected of boys and girls, as well as what is expected

of parents and adult men and women. Each participant will bring their own experience

to the discussion and they may have different opinions. In this case, it is important for

the facilitator to ensure that:

* All participants respect the opinions and comments of others;

* All participants feel comfortable speaking openly; and

* All participants feel their comments are valued and appreciated.

Creating this dynamic in the group will produce an honest dialogue, help participants

reflect on their behavior (past and/or present) and feel motivated by the possibility of

trying out new behaviors shown in the videos.

Facilitator should also ensure that all equipment (video projector kit) is working before

participants arrive, that the speakers work and produce good sound quality in the

space and that the video is visible from all areas of the space. The session begins as

soon as the first person enters the room or space, and the facilitator’s job is to greet

participants warmly. Avoid setting up materials while participants are arriving so that

they do not feel unwelcome or uncomfortable.

SUGGESTIONS FOR FACILITATOR
DO DO NOT
* Engage participants in interactive .

conversation that is participatory and
stimulating rather than lectures. Try
to be authentic, but also fun.

* Follow the Discussion Guide so that
participants leave sessions happy and
perhaps even surprised to see how easy
it is to be good parents/caregivers. .

* Propose actions instead of dictating or
instructing parents/caregivers how
they should act. For example:

* Have you considered...
*  Would you be willing to try...

*  You know what is best for your
circumstances. How would you like to see
that happen?

* How do you think you could...?

Explain what participants have not done
well. Instead, emphasize positive
behaviors and recognize when
parents have made changes to their
behavior or have the intention to
do so. Congratulate them for these
efforts!

Tell parents what they should do.
Avoid saying:

¢ You must...
¢ You should...
e Do this...

» ltis important to...

*  Why not just...
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VIDEO |

EQUAL DIVISION OF HOUSEHOLD TASKS/
CHORES AND TIME FOR HOMEWORK
BETWEEN BOYS AND GIRLS

STEP |I: WELCOME

Welcome participants and thank them for taking the time to join the session. Explain
that you will spend the next hour with them watching and then discussing a short video
with real parents from their communities who are talking about different issues related
to the health, wellbeing and equitable treatment of their children, both girls and boys.

STEP 2: ASK THE OPENING QUESTION

Ask the following question to put participants at ease before showing the video:

IzI Think about when you were 12 years old. How did you like to spend your time?

STEP 3: SHOW THE VIDEO

Introduce the video with the opening statement below and then show the video:

Today, we are going to watch a video with parents who are talking about how they
divide household chores between girls and boys.

STEP 4: FACILITATE THE DISCUSSION

After playing the video, ask the following questions to stimulate group discussion:
*  What did you like about the video?

*  What surprised you about the video?
* Did you learn anything new?

* Did you agree with certain ideas shared by the parents and community members in
these videos?

*  Would you like to be more like the parents in this video? How could you imitate
them? What will you try first?

*  How would life be different for your children if you did that? How would it be
different or your family?

*  Why can certain families do these things, but it is harder for others? What can be
the challenges?

oooooo
........
.
o ®
o ®
o ®

o ..
........
.........................
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Then ask the following thematic questions specific to the video:

Why was the equal division of household chores between girls and boys so
important for these families?

When girls do household chores while boys play or study, what impressions might
they have about their role within the family and the community?

How do you think these impressions might influences girls’ hopes and dreams for

their future?

STEP 5: ENCOURAGE PARTICIPANTS TO MAKE A
COMMITMENT

Invite participants to act! They can commit to discussing information and themes from
the video with others, changing their usual behaviors or taking other relevant actions.

First, explain to participants:

< Now that we have watched and discussed the video, we are going to talk about
behaviors that we could adopt as parents and caregivers. The people in the video talked
about the things they do to treat their girls and boys equitably.

Then ask:
El Which of their practices do you think you could adopt?

Give participants time to reflect and respond. Then explain:

Z We also discussed our reactions to the videos and had an interesting and
N
enriching exchange.

Then ask:
|3—| *  What could you do differently following our exchanges to enact these ideas?

*  Although we all have things that we want to try in our homes after watching this video
and participating in the discussion, is there one little thing that we can all decide to try
together in our homes that will bring hope for our girls and boys and show them that
we treat them fairly?

* Suppose a friend or relative asked you about the benefits for you and your children
of equally dividing household chores. What would you say?

*  When we leave here, who will you talk with about what you have learned?
*  What key information/messages will you share with these people?

Give participants time to reflect and respond. Do not tell them what their commitment
should be; this should come from participants and be discussed by the group without
being forced by the facilitator.

oo o0
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Finally, encourage participants to practice proposed actions related to the division of
household chores and to note the challenges and successes they experience. They will
be asked to share these with other group members at the next video session.

STEP 6: CLOSING

Ask participants the following questions to close the session:
What is one thing we discussed that you will not forgot?

How would this make a difference in the life of our community if we were able to truly
change the lives of our children by starting with small actions today?

Then explain:

z I hope that you will come to the next session, where we will discuss other actions and
changes that can bring joy to our lives and our families’ lives.

Note the date of the next session. Ask for three volunteers who you can call to
remind them of the next session to help bring the parents together.

Then explain:

[ng I hope that you have enjoyed this session and that you will come to our next video
session! | appreciated hearing all of your thoughts and ideas. | know that together we
will make our community an even better place for children.

Even a journey of a thousand kilometers begins with a single step. You have taken

the first step by committing to practice certain actions that will help to improve the
wellbeing of our children, both girls and boys. | encourage you to begin practicing these
actions as soon as you go home. We will have a chance to discuss your experiences at
the next session.

-------
.........
..........................
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VIDEO 2

DISCUSSING PUBERTY, SEXUALITY AND
OTHER TOPICS RELATED TO SEXUAL AND
REPRODUCTIVE HEALTH WITH CHILDREN

STEP I: REMINDER

Ask participants to recall the topic and key points of the last session. Ask:

Who can remind us the topic of our last video and key points from the discussion
we had?

Give participants time to reflect and respond. Then say:

< At the end of our last session, we talked about actions and behaviors to try at home and
N
you all made a commitment related to these actions.

Then ask the following questions:
|3—| *  What commitment did you make?

* How did you put them into practice? What was easy or worked well for you?
*  What was hard for you?

*  How do you think you can overcome the difficulties and continue practicing the
behavior?

Ask 3—4 participants to share their experience implementing the actions they
committed to at the last session. Then, open the floor to other participants to share
impressions, advice and encouragement with their peers.

STEP 2: ASK THE OPENING QUESTION

Ask the following question to put participants at ease before showing the video:

Think about when you were 12 years old. What were your hopes and dreams for
the future?

STEP 3: SHOW THE VIDEO

Introduce the video with the opening statement below and then show the video:

Today, we are going to watch a video with parents who have talked with their daughters
and sons about puberty and sexuality.

oooooo
........
.
o ®
o ®
o ®
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STEP 4: FACILITATE THE DISCUSSION

After playing the video, ask the following questions to stimulate group discussion:
*  What did you like about the video?

*  What surprised you about the video?
* Did you learn anything new?

* Did you agree with certain ideas shared by the parents and community members in
these videos?

*  Would you like to be more like the parents in this video? How could you imitate
them? What will you try first?

*  How would life be different for your children if you did that? How would it be
different for your family?

*  Why can certain families do these things, but it is harder for others? What can be
the challenges?

Then ask the following thematic questions specific to the video:

Why was the equal division of household chores between girls and boys so important
for these families?

When girls do household chores while boys play or study, what impressions might

they have about their role within the family and the community?

How do you think these impressions might influences girls’ hopes and dreams for
their future?

STEP 5: ENCOURAGE PARTICIPANTS TO MAKE A
COMMITMENT

Invite participants to act! They can commit to discussing information and themes from
the video with others, changing their usual behaviors or taking other relevant actions.

First, explain to participants:

@1 Now that we have watched and discussed the video, we are going to talk about behaviors
N

that we could adopt as parents and caregivers. The people in the video talked about the
things they do to discuss puberty and sexuality with their children, both girls and boys.

Then ask:
|z| Which of their practices do you think you could adopt?

Give participants time to reflect and respond. Then explain:

< We also discussed our reactions to the videos and had an interesting and
enriching exchange.

oo o0
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Then ask:
Izl *  What could you do differently following our exchanges to enact these ideas?

* Although we all have things that we want to try in our homes after watching this
video and participating in the discussion, is there one little thing that we can all
decide to try together in our homes that will bring hope for our girls and boys and
show them that we treat them fairly by giving them critical information about their
health and wellbeing?

* Suppose a friend or relative asked you about the benefits for you and your children
of talking about puberty and sexuality. What would you say?

*  When we leave here, who will you talk with about what you have learned?
*  What key information/messages will you share with these people?

Give participants time to reflect and respond. Do not tell them what their commitment
should be; this should come from participants and be discussed by the group without
being forced by the facilitator.

Finally, encourage participants to practice proposed actions related to discussing
puberty and sexuality and to note the challenges and successes they experience. They
will be asked to share these with other group members at the next video session.

STEP 6: CLOSING

Ask participants the following questions to close the session:

lj—‘ What is one thing we discussed that you will not forgot?

How would this make a difference in the life of our community if we were able to truly
change the lives of our children by starting with small actions today?

Then explain:

R;]]é I hope that you will come to the next session, where we will discuss other actions and
changes that can bring joy to our lives and our families’ lives.

Note the date of the next session. Ask for three volunteers who you can call to remind
them of the next session to help bring the parents together.

Then explain:

Z I hope that you have enjoyed this session and that you will come to our next video
session! | appreciated hearing all of your thoughts and ideas. | know that together we
will make our community an even better place for children.

Even a journey of a thousand kilometers begins with a single step. You have taken the first
step by committing to practice certain actions that will help to improve the wellbeing of
our children, both girls and boys. | encourage you to begin practicing these actions as soon
as you go home. We will have a chance to discuss your experiences at the next session.

........
......
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VIDEO 3

KEEPING GIRLS IN SCHOOL UNTIL AGE 18
AND DELAYING MARRIAGE UNTIL THEIR
EDUCATION IS COMPLETED

STEP I: REMINDER

Ask participants to recall the topic and key points of the last session. Ask:

Who can remind us the topic of our last video and key points from the discussion
we had?

Give participants time to reflect and respond. Then say:

2 At the end of our last session, we talked about actions and behaviors to try at home and
N
you all made a commitment related to these actions.

Then ask the following questions:
LT/_' *  What commitment did you make?

* How did you put them into practice? What was easy or worked well for you?
*  What was hard for you?

*  How do you think you can overcome the difficulties and continue practicing
the behavior?

Ask 3—4 participants to share their experience implementing the actions they
committed to at the last session. Then, open the floor to other participants to share
impressions, advice and encouragement with their peers.

STEP 2: ASK THE OPENING QUESTION

Ask the following question to put participants at ease before showing the video:

Think about when you were 12 years old. What was the role of education and
expectations of marriage in your hopes and dreams?

STEP 3: SHOW THE VIDEO

Introduce the video with the opening statement below and then show the video:

Today, we are going to watch a video with parents who are talking about how they
decided to send their girls to school until age 18.

oooooo
........
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STEP 4: FACILITATE THE DISCUSSION
After playing the video, ask the following questions to stimulate group discussion:
*  What did you like about the video?

*  What surprised you about the video?
* Did you learn anything new?

* Did you agree with certain ideas shared by the parents and community members in
these videos?

*  Would you like to be more like the parents in this video? How could you imitate
them? What will you try first?

*  How would life be different for your children if you did that? How would it be
different for your family?

*  Why can certain families do these things, but it is harder for others? What can be
the challenges?

Then ask the following thematic questions specific to the video:

*  What can we learn from parents who keep their girls in school until the age of majority?

*  What can we do to ensure our girls stay in school?

STEP 5: ENCOURAGE PARTICIPANTS TO MAKE A
COMMITMENT

Invite participants to act! They can commit to discussing information and themes from
the video with others, changing their usual behaviors or taking other relevant actions.

First, explain to participants:

g]g Now that we have watched and discussed the video, we are going to talk about
behaviors that we could adopt as parents and caregivers. The people in the video talked
about the things they do to treat their girls and boys equitably.

Then ask:
LT/_‘ Which of their practices do you think you could adopt?

Give participants time to reflect and respond. Then explain:

Q]E We also discussed our reactions to the videos and had an interesting and enriching exchange.

Then ask:
Iz‘ *  What could you do differently following our exchanges to enact these ideas?

*  Although we all have things that we want to try in our homes after watching this video
and participating in the discussion, is there one little thing that we can all decide to try
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together in our homes that will bring hope for our girls and boys and show them that
we treat them fairly?

* Suppose a friend or relative asked you about the benefits for you and your children
of keeping girls in school until age 18. What would you say?

*  When we leave here, who will you talk with about what you have learned?
*  What key information/messages will you share with these people?

Give participants time to reflect and respond. Do not tell them what their commitment
should be; this should come from participants and be discussed by the group without
being forced by the facilitator.

Finally, encourage participants to practice proposed actions related to keeping girls in
school until age 18 and to note the challenges and successes they experience. They will
be asked to share these with other group members at the next video session.

STEP 6: CLOSING

Ask participants the following questions to close the session:

EI What is one thing we discussed that you will not forgot?

How would this make a difference in the life of our community if we were able to truly
change the lives of our children by starting with small actions today?

Then explain:

/1IN

I hope that you will come to the next session, where we will discuss other actions and
changes that can bring joy to our lives and our families’ lives.

Note the date of the next session. Ask for three volunteers who you can call to
remind them of the next session to help bring the parents together.

Then explain:

[[;]]6 | hope that you have enjoyed this session and that you will come to our next video
session! | appreciated hearing all of your thoughts and ideas. | know that together we
will make our community an even better place for children.

Even a journey of a thousand kilometers begins with a single step. You have taken

the first step by committing to practice certain actions that will help to improve the
wellbeing of our children, both girls and boys. | encourage you to begin practicing these
actions as soon as you go home. We will have a chance to discuss your experiences at
the next session.

o ®
o ®
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VIDEO 4

ENCOURAGING GIRLS TO CHOOSE
THE EDUCATIONAL AND TRAINING
OPPORTUNITIES THAT SUPPORT THEIR
CAREER OF CHOICE

STEP I: REMINDER

Ask participants to recall the topic and key points of the last session. Ask:
Iﬂ Who can remind us the topic of our last video and key points from the discussion we had?

Give participants time to reflect and respond. Then say:

E At the end of our last session, we talked about actions and behaviors to try at home and
you all made a commitment related to these actions.

Then ask the following questions:

LTrI e What commitment did you make?
*  How did you put them into practice? What was easy or worked well for you?
*  What was hard for you?

*  How do you think you can overcome the difficulties and continue practicing
the behavior?

Ask 3—4 participants to share their experience implementing the actions they
committed to at the last session. Then, open the floor to other participants to share
impressions, advice and encouragement with their peers.

STEP 2: ASK THE OPENING QUESTION

Ask the following question to put participants at ease before showing the video:

Think about when you were 12 years old. What was the trade that you wanted to learn
or the educational track you wanted to follow?

STEP 3: SHOW THE VIDEO

Introduce the video with the opening statement below and then show the video:

< Today, we are going to watch a video with parents who are talking about how they
decided to encourage their girls as well as boys choose the path to their future.

oooooo
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STEP 4: FACILITATE THE DISCUSSION
After playing the video, ask the following questions to stimulate group discussion:

*  What did you like about the video?
*  What surprised you about the video?
* Did you learn anything new?

* Did you agree with certain ideas shared by the parents and community members in
these videos?

*  Would you like to be more like the parents in this video? How could you imitate
them? What will you try first?

*  How would life be different for your children if you did that? How would it be different
for your family?

*  Why can certain families do these things, but it is harder for others? What can be
the challenges?

Then ask the following thematic questions specific to the video:

* How can we encourage both girls and boys to choose their own path to the future?

* How can you show your children that they have the ability to choose their own future?

STEP 5: ENCOURAGE PARTICIPANTS TO MAKE A
COMMITMENT

Invite participants to act! They can commit to discussing information and themes from
the video with others, changing their usual behaviors or taking other relevant actions.

First, explain to participants:

(Qli Now that we have watched and discussed the video, we are going to talk about
behaviors that we could adopt as parents and caregivers. The people in the video talked
about the things they do to treat their girls and boys equitably.

Then ask:
LT/J Which of their practices do you think you could adopt?

Give participants time to reflect and respond. Then explain:

Q;]]E We also discussed our reactions to the videos and had an interesting and enriching exchange.

Then ask:
m *  What could you do differently following our exchanges to enact these ideas?

* Although we all have things that we want to try in our homes after watching this
video and participating in the discussion, is there one little thing that we can all

oo o0
e o o o0 .
PP
.
o °

.......................
.......
.....
............
........
.........
.....
'''''''''
---------
..........
..........
...........
.......
---------------
.................
..........................

GROWING UP GREAT! IMPLEMENTATION GUIDE | T2.2-15



decide to try together in our homes that will bring hope for our girls and boys and
show them that we treat them fairly?

* Suppose a friend or relative asked you about the benefits for you and your children
of encouraging girls to choose their own trade or educational training. What would
you say?

*  When we leave here, who will you talk with about what you have learned?
*  What key information/messages will you share with these people?

Give participants time to reflect and respond. Do not tell them what their commitment
should be; this should come from participants and be discussed by the group without
being forced by the facilitator.

Finally, encourage participants to practice proposed actions related to girls choosing
their own trade or educational training at school and to note the challenges and
successes they experience. They will be asked to share these with other group members
at the next video session.

STEP 6: CLOSING

Ask participants the following questions to close the session:

l—?—‘ What is one thing we discussed that you will not forgot?

How would this make a difference in the life of our community if we were able to truly
change the lives of our children by starting with small actions today?

Then explain:

2 | hope that you will come to the next session, where we will discuss other actions and
N
changes that can bring joy to our lives and our families’ lives.

Note the date of the next session. Ask for three volunteers who you can call to
remind them of the next session to help bring the parents together.

Then explain:

E;;]]E | hope that you have enjoyed this session and that you will come to our next video
session! | appreciated hearing all of your thoughts and ideas. | know that together we
will make our community an even better place for children.

Even a journey of a thousand kilometers begins with a single step. You have taken

the first step by committing to practice certain actions that will help to improve the
wellbeing of our children, both girls and boys. | encourage you to begin practicing these
actions as soon as you go home. We will have a chance to discuss your experiences at
the next session.

-------
.........
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VIDEO 5

PROMOTING GENDER EQUITABLE AND
NON-VIOLENT RESOLUTION OF CONFLICT
WITHIN THE FAMILY

STEP I: REMINDER

Ask participants to recall the topic and key points of the last session. Ask:

Who can remind us the topic of our last video and key points from the discussion
we had?

Give participants time to reflect and respond. Then say:

E At the end of our last session, we talked about actions and behaviors to try at home and
you all made a commitment related to these actions.

Then ask the following questions:
LT/—I *  What commitment did you make?

* How did you put them into practice? What was easy or worked well for you?
*  What was hard for you?

*  How do you think you can overcome the difficulties and continue practicing
the behavior?

Ask 3—4 participants to share their experience implementing the actions they
committed to at the last session. Then, open the floor to other participants to share
impressions, advice and encouragement with their peers.

STEP 2: ASK THE OPENING QUESTION

Ask the following question to put participants at ease before showing the video:

Think about a time when you were young and you felt like someone treated you with
respect and love. Could you share an experience that you remember?

STEP 3: SHOW THE VIDEO

Introduce the video with the opening statement below and then show the video:

Today, we are going to watch a video with parents who are talking about how they have
avoided using violence to resolve conflict in their household.

oooooo
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STEP 4: FACILITATE THE DISCUSSION
After playing the video, ask the following questions to stimulate group discussion:

*  What did you like about the video?
*  What surprised you about the video?
* Did you learn anything new?

* Did you agree with certain ideas shared by the parents and community members in
these videos?

*  Would you like to be more like the parents in this video? How could you imitate
them? What will you try first?

*  How would life be different for your children if you did that? How would it be
different for your family?

*  Why can certain families do these things, but it is harder for others? What can be
the challenges?

Then ask the following thematic questions specific to the video:

How did these families solve conflicts without using violence?

What were the advantages for them of not using violence?

What message do children, both girls and boys, receive when their families use

other means of conflict resolution besides violence?

STEP 5: ENCOURAGE PARTICIPANTS TO MAKE A
COMMITMENT

Invite participants to act! They can commit to discussing information and themes from
the video with others, changing their usual behaviors or taking other relevant actions.

First, explain to participants:

Z Now that we have watched and discussed the video, we are going to talk about
behaviors that we could adopt as parents and caregivers. The people in the video talked
about the things they do to treat their girls and boys equitably.

Then ask:
|3_| Which of their practices do you think you could adopt?

Give participants time to reflect and respond. Then explain:

@1 We also discussed our reactions to the videos and had an interesting and enriching exchange.
N

ooooooo
.......
oo °
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Then ask:
E‘ *  What could you do differently following our exchanges to enact these ideas?

* Although we all have things that we want to try in our homes after watching this
video and participating in the discussion, is there one little thing that we can all
decide to try together in our homes that will bring hope for our girls and boys and
show them that we treat them fairly?

* Suppose a friend or relative asked you about the benefits for you and your children
of equitable and non-violent interactions with children, both girls and boys. What
would you say?

*  When we leave here, who will you talk with about what you have learned?
*  What key information/messages will you share with these people?

Give participants time to reflect and respond. Do not tell them what their commitment
should be; this should come from participants and be discussed by the group without
being forced by the facilitator.

Finally, encourage participants to practice proposed actions related to equitable and non-
violent treatment of children and to note the challenges and successes they experience.
They will be asked to share these with other group members at the next video session.

STEP 6: CLOSING

Ask participants the following questions to close the session:

IzI What is one thing we discussed that you will not forgot?

How would this make a difference in the life of our community if we were able to truly
change the lives of our children by starting with small actions today?

Then explain:

2 | hope that you will come to the next session, where we will discuss other actions and
N
changes that can bring joy to our lives and our families’ lives.

Note the date of the next session. Ask for three volunteers who you can call to
remind them of the next session to help bring the parents together.

Then explain:

[Qlﬁ I hope that you have enjoyed this session and that you will come to our next video
N

session! | appreciated hearing all of your thoughts and ideas. | know that together we
will make our community an even better place for children.

Even a journey of a thousand kilometers begins with a single step. You have taken the first
step by committing to practice certain actions that will help to improve the wellbeing of
our children, both girls and boys. | encourage you to begin practicing these actions as soon
as you go home. We will have a chance to discuss your experiences at the next session.

...........................
...........
.........
.........
.......
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......
........
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VIDEO 6

SUPPORTING OPEN COMMUNICATION
TO ALLOW FAMILIES TO CHOOSE THEIR
IDEAL FAMILY SIZE AND BIRTH SPACING

STEP I: REMINDER

Ask participants to recall the topic and key points of the last session. Ask:

|3_| Who can remind us the topic of our last video and key points from the discussion we had?

Give participants time to reflect and respond. Then say:

< At the end of our last session, we talked about actions and behaviors to try at home and
you all made a commitment related to these actions.

Then ask the following questions:
LT/_‘ *  What commitment did you make?

*  How did you put them into practice? What was easy or worked well for you?
*  What was hard for you?

*  How do you think you can overcome the difficulties and continue practicing
the behavior?

Ask 3—4 participants to share their experience implementing the actions they
committed to at the last session. Then, open the floor to other participants to share
impressions, advice and encouragement with their peers.

STEP 2: ASK THE OPENING QUESTION

Ask the following question to put participants at ease before showing the video:

|3—| Think about a time when you were young. What did you think about the size of your family?

STEP 3: SHOW THE VIDEO

Introduce the video with the opening statement below and then show the video:

Today, we are going to watch a video with parents who are talking about how they
decided to plan and space the births of their children.

STEP 4: FACILITATE THE DISCUSSION

After playing the video, ask the following questions to stimulate group discussion:

*  What did you like about the video?

oooooo
........
.
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*  What surprised you about the video?
* Did you learn anything new?

* Did you agree with certain ideas shared by the parents and community members in
these videos?

*  Would you like to be more like the parents in this video? How could you imitate
them? What will you try first?

*  How would life be different for your children if you did that? How would it be
different for your family?

*  Why can certain families do these things, but it is harder for others? What can be
the challenges?

Then ask the following thematic questions specific to the video:

*  What advantages are there for families in planning births?

*  What message do we pass on to our children when we plan births?

STEP 5: ENCOURAGE PARTICIPANTS TO MAKE A
COMMITMENT

Invite participants to act! They can commit to discussing information and themes from
the video with others, changing their usual behaviors or taking other relevant actions.

First, explain to participants:

< Now that we have watched and discussed the video, we are going to talk about
behaviors that we could adopt as parents and caregivers. The people in the video talked
about the things they do to support the wellbeing of their children and their families.

Then ask:
I_?_‘ Which of their practices do you think you could adopt?

Give participants time to reflect and respond. Then explain:

£ We also discussed our reactions to the videos and had an interesting and
enriching exchange.

Then ask:
LT/_‘ *  What could you do differently following our exchanges to enact these ideas?

*  Although we all have things that we want to try in our homes after watching this video
and participating in the discussion, is there one little thing that we can all decide to try
together in our homes that will bring hope for our girls and boys and show them that
we treat them fairly by planning for their wellbeing and that of our families?

oo o0
e o o o0 .
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* Suppose a friend or relative asked you about the benefits for you and your children
of planning and spacing births. What would you say?

*  When we leave here, who will you talk with about what you have learned?
*  What key information/messages will you share with these people?

Give participants time to reflect and respond. Do not tell them what their commitment
should be; this should come from participants and be discussed by the group without
being forced by the facilitator.

Finally, encourage participants to practice proposed actions related to planning births
and to note the challenges and successes they experience. They will be asked to share
these with other group members at the next video session.

Also encourage participants who have additional questions on contraceptive methods
or those who would like a counseling session to visit a health center that offers family
planning services. Share the name and address of the nearest health center.

STEP 6: CLOSING

Ask participants the following questions to close the session:

Izl What is one thing we discussed that you will not forgot?

How would this make a difference in the life of our community if we were able to truly
change the lives of our children by starting with small actions today?

Then explain:

z I hope that you will come to the next session, where we will discuss other actions and
changes that can bring joy to our lives and our families’ lives.

Note the date of the next session. Ask for three volunteers who you can call to
remind them of the next session to help bring the parents together.

Then explain:

R;IF | hope that you have enjoyed this session and that you will come to our next video
N

session! | appreciated hearing all of your thoughts and ideas. | know that together we
will make our community an even better place for children.

Even a journey of a thousand kilometers begins with a single step. You have taken

the first step by committing to practice certain actions that will help to improve the
wellbeing of our children, both girls and boys. | encourage you to begin practicing these
actions as soon as you go home. We will have a chance to discuss your experiences at
the next session.

-------
.........
..........................
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COMPONENT 3: COMMUNITY
REFLECTION GROUPS

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

WHY

Just as VYAs rely upon their caregivers for guidance, they also look to other adults in the
community for indications of what is expected and acceptable. As such, community attitudes,
behaviors and norms influence health outcomes for VYAs, especially those related to stigmatized
issues like sexuality and firmly entrenched gender or social norms. Thus, it is critical to engage
community members—especially respected and influential leaders—in conversation about

existing norms and their effects on young people.

WHO

Community reflection groups are open to all members of the community, but particularly

aim to engage important gatekeepers identified during the social norms exploration whose
attitudes, beliefs and behaviors may influence community norms inordinately. These may include
grandparents or other extended family members, traditional and religious leaders, elders and
other public figures who play a prominent role in community matters. Community reflection group

sessions can be facilitated by trained program staff, partners or other existing community cadres.

WHEN

Community reflection groups begin in Month 6 once all other core activities are underway.

COMPONENT

3 Community

Reflection Groups

cmmasone ||| [V VIVIVIVIVIY

WHAT

Community reflection groups bring together approximately 25-30 community members each
month to participate in an interactive community game exploring social and gender norms related
to VYASs' health, or to view screenings of the caregiver testimonial videos. Each group session
lasts approximately one hour and includes a facilitated reflective discussion about the information
and norms that arose during the activity. Community is a loosely defined term, so implementation
of this component may differ by organization. We defined community physically and endeavored
to engage people living in selected schools’ catchment areas to achieve a higher saturation of

norms-shifting activities in the same geographic area.

oo o0 00 0 00
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HOW

STEP |: SELECTION AND ORIENTATION OF COMMUNITY
REFLECTION GROUP FACILITATORS

Community reflection group sessions are less structured than other intervention components

so they can be facilitated by a variety of individuals. In DRC, we engaged existing networks of
neighborhood child protection committees (RECOPE) to facilitate these sessions. RECOPE
members were ideal for this role because they knew and were respected by their communities,
were well organized and had typically received at least basic training in child protection and locally
available public services. However, because of the additional training required to operate video
equipment, trained partner staff supported RECOPE during community-based screenings of the
caregiver testimonial videos. In other contexts, you might choose to engage community health
workers, church groups or other community cadres well-known and respected by community

members to lead these sessions.

Orientation of facilitators should provide a brief introduction to Growing Up GREAT! objectives
and themes, a thorough review of the community game rules of play and question cards, viewing
and discussion of all six caregiver testimonial videos, and time for practice facilitation. This training
can be completed in approximately two days. An Agenda for Orientation of Community

Reflection Group Facilitators is included at the end of this chapter as Tool 3.1.

STEP 2: PLANNING AND COMMUNICATION ABOUT
COMMUNITY REFLECTION GROUP SESSIONS

I. Identify a public space where community reflection group sessions can take place. These
may be the same spaces where community-based VYA clubs meet, or you may find there is

an advantage to holding these sessions in more public and open spaces.

2. Invite key influencers to attend. Given the norms-shifting objective of Growing Up GREAT!
it is especially important to include traditional and religious leaders, civic leaders, and
other elders, both as a visual indication to other community members that these topics are

important, and to engage leaders as champions for positive change.

3. Get the word out about community reflection group sessions. Inform community members
of the date and time well in advance. Remind them as the date approaches and confirm
attendance. Providing drinks and snacks or other (non-monetary) incentives can also

ensure gOOd turnout.

STEP 3: IMPLEMENTATION OF COMMUNITY REFLECTION
GROUP SESSIONS

It is assumed that there will be new and different participants at each community activity, so staff
should begin each session with a brief introduction to your organization, the Growing Up GREAT!

approach and its objectives, and the activity (game or video screening). If you plan to monitor

GROWING UP GREAT! IMPLEMENTATION GUIDE | 40




community activities, this is also a good time to ask which attendees are participating for the first

time and to note any key attendees.

The activity itself should fill a little more than half the session time to ensure there is ample time
remaining for discussion. Use the Discussion Guide for Video Testimonials in the previous chapter

or the Community Game Instructions (Tool 3.2) in this section to guide the activity.

ADDRESSING SOCIAL PUSHBACK

As with many ASRH programs, there may be initial resistance to public discussion of certain
topics, including menstruation, sexuality, contraception and others. Often, communities fear
that talking about sex will encourage adolescents to engage in it or that contraception will
increase promiscuity. Though there is no evidence to support such links, these may be genuine

concerns and should be addressed. You may find the following strategies useful.

* Sensitize communities. Prevent misunderstandings and rumors from circulating by
informing communities ahead of time about the content of your intervention. Give them an

opportunity to ask questions and voice their opinions.

Partner with influential leaders. Community members are more likely to accept
program activities endorsed by religious or traditional leaders, or other influential
individuals. Health workers are also highly respected in many contexts and may be able to

discuss sensitive health topics more easily.

Ensure caregiver approval. Supportive parents can be one of the best sources
of positive publicity. Likewise, dissatisfied parent can seriously derail program activities.
It is critical to ensure that parents understand and approve in writing of their

child’s participation.

Share evidence and learning. There is a wealth of research and evidence linking

comprehensive sexuality education to reduced risk behaviors and increased health and

wellbeing. Share this evidence as relevant, and your own program learning as well.
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TOOL 3.1: AGENDA FOR
ORIENTATION OF COMMUNITY
REFLECTION GROUP
FACILITATORS

DAY |

8:30-9:00

Arrival of Participants and Welcome

© © ¢ 0 0 000 0000000000000 0000000000000 000000 000000000000 0000000000000 000 00 o

TIME ACTIVITY

9:00-9:30

Activity | :
Activity 2 :
Activity 3 :
Activity 4 :
Activity 5:

Opening Activities

Introductions

Participant expectations

Objectives of the training

Norms and procedures

Assignment of key roles—Timekeeper, Herder, Rapporteurs

9:30-10:00

Part I: Introduction
Part Il: Why Very Young Adolescents (VYAs)?

Presentation on Growing Up GREAT! Approach and Tools

10:00-10:30

Exercise: The Unique Needs of VYAs

10:30-10:45

Presentation on Growing Up GREAT! Approach and Tools
Part Ill: Summary of Approach and Materials

10:45-11:00

Coffee Break

11:00-12:00

Presentation on Child Safeguarding

12:00-13:00

Orientation on the Discussion Guide for Testimonial Videos

13:00-14:00

Lunch Break

14:00—14:30 Introduction to Video |: Equal division of household tasks between boys and girls

14:30—15:00 Introduction to Video 2: Discussing puberty, sexuality and other topics related
to sexual and reproductive health with VYAs

15:00—16:15 Practice Session: Simulation of Video | & 2 viewing and discussion

16:15-16:30 Closing: Recap of Day |
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DAY 2

TIME ACTIVITY

9:00-9:15 Summary of Day |
9:15-9:45 Introduction to Video 3: Keeping girls in school until age 18 and delaying marriage
9:45-10:15 Introduction to Video 4: Encouraging girls to choose education and training

opportunities that support their career of choice

10:15-10:30

Coffee Break

10:30-12:00 Practice Session: Simulation of Video 3 & 4 viewing and discussion

Introduction to Video 5: Promoting gender equitable and non-violent resolution
12:00-12:30 ;

of conflicts
12:30—13:00 Introduction to Video 6: Supporting open communication to allow families to

choose their ideal family size and birth spacing

13:00-14:00

Lunch Break

Practice Session: Simulation of Video 5 & 6 viewing and discussion

Orientation to the Game

*  Overview of Game Instructions

* Game play

14:00-15:00
15:00—-16:15
16:15—16:30

Evaluation and Closing
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JEU DE SIX - VERSION BIEN/GRANDIR'!

Matériels :
Hlateau de ey
Lie du jeu de Six
- Pillons (jeton, bouchon de boisson, etc)

COMMENT JOUER:

o Choississez une personne qui va faciliter be jeu et lire les guestions sur les
cartes. Choisissez 4 témoins (un pour chague éguipa) gui jousra égalemeant
le réle de vérifier les réponses. Les délégués des groupes peuvent
également participer au jeu en donnant des réponses au nom de leurs groupes.

9 Formez guatre équipes d'au mains cing personnes pour chaque groupe. Puis, donner un
numéro entre 1 et 4 a chaque équipe. Les groupes peuvent &tre constitués des garcons
ou des filles seulement ou 3 1a fois des filles et des garcons. Accordez 1a chance aux
participants de dégider sur |a constitution des groupes. Chaque équipe doit trouver 500t
un jeton soit un bouchon de boisson et le mettre dans le cercle correspondant a leur
numerd déquipe,

9 Pour commencer, le facilitateur jette le dé et la premiére éguipe sera celle qui porte
le numero cormespondant a la face du dé exposé a l'issue du jet. (Le facllitateur jette
jusqua ce gu'il tombe sur une des faces 1, 2, 3 ou 4.3 Les équipes se sulvront dans le
sens contraire de laigullle d'une montre.

Aprés cette étape, toutes les éguipes auront la chance (tour aprés tour) de jeter le dé.
Chague équipe devra, avec Ig jeton/bouchon, compter le chiffre obtenu a partir du
carreau de couleur blanche correspondant a son entrée (en sulvant |1a direction des
flaches sur le plateauw).

MNB. Le chiffre « six » donne la chance a l'equipe de jeter de nouveau.

9 Aussitdt que toutes les égquipes ont eu la chance de jeter le dé et qu'elles sont toutes sur
e plateau, leda) facilitateurdrice] lit une guestion de couleur correspondant au carreau
sur lequel se trouve le jeton/bouchon de la premigre éguipe et donne la chance a cette
premiare éguipe de répondre. 5i cette derniére réussit, elle va avancer le bouchon
dans la case suivante selon |a direction des fleches sur le plateau. Si l'équipe échoue, la
chance sera accordée a l'équipe suivante. (Le tour de rdle se fera dans le sens contraira
de l'aiguille de la mantre.}

MB. Les couleurs des carreaux correspondent aux couleurs des thématigues sauf sur

e plateau de jeu des adultes ol il n'y a pas de cartes Tout /e monde jowe. Toutes las
dquipes doivent passer les carreaux correspondant aux couleurs afout fe monde joues,

Autres :
- Les cartes ( Touf fe monde joue et/ou Etant grandh 13 o0 toutes éguipes sont appelées &
jouer ensemble sont bénéfiques pour toutes les équipes.

= Le jeton/bouchon d'une équipe retrouvd par celui d'une autre équipe sera arrété et sa
liberation necessitera la réussite & une guestion. '.
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B ETANT GRAND(E)

B ccaune

B PROTECTION

B rouT LE MONDE JOUE

COMMENT GAGNER :

i e
Lequipe gagnante est calle qui arrive la premiere a l'objectif final ou celle
qui sera préte de cet abjectif au moment ol les cartes prévues pour
cette session seront epuisees, Les participants de cette equipe seront les
champions Bien Grandir !

A la fin du jeu, le facilitateur doit encourager toutes les equipes d'avoir
joue en insistant sur le fait que ce jeu est plus educatif que competitif.

Le cri KOKOMA! sera execute pour feliciter toutes les equipes.
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Vral ou Faux ?

Le partage de vos valeurs &t
vos attentes avec les jeunes
ne les aide pas & prendre des
décizions saines, Pourguod ?

Réponse de Blen Grandir

Faux. Les jeunes forrment leurs
propras valeyrs basdas syr calles
de leurs parents et d'autras aings.
Cluand ils connaissant vos valeurs
et vos attentes, ls prannant

des dacisions plus sainas.

Guestion

Lazg jeunes de notre communaute
ont becoin de vos encouragaments
pour grandir de maniéra zaing
Dye pouvez-vous faire pour

aler 2s jeunss gens a s& sentir
confiants guand ils passent leurs
sxpenences de changements
corporels pendant la puberté ?

Réponse de Blen Grandir
Comme adultes, il y 2 beaucoup
de choses que nous pouvons faire
pour methng &5 eunes & Nase Sur
les changements corporels fels
que les laisser parier & leurs oncles
et leurs tantes. |&s inviter a posar
des questions et demander de
Fade, et de partager nos propres

expénences da croissance avec ey,

Quastion

Cormmeant pouvaz-woils Savorr
ca qu'un jeuns adolescent pense
st ressent des changements du
corps pendant la pubarkd ?

Réponse de Blen Grandir
Coest simple, il suffit de
demandear, S vous métes pas a
laige, dernandeaz & son oncle ou
a tante de le Faire & votre place.

Jeux de rble

Une personna joue le rdle de
Foncle maternal. Une autre
personne joue le rdle d'un neveu
gL agt taguind & cause ce 2a
CreNSSance ramdes au Cours de

sa puberté, Loncle conseille e
garcon et rassure Fenfant qu'il
ast normal, et que ce nest pas un
sigre qu'tl st un homme adulte

Guestion

Certains aings (adultes) disent
gue 185 gargons Qonaent
apprendre & avoir une relation
SaINE avant oe sa marer
Eras-vous daccord ou pas
daccord 7 Pourgquoi 7

Réponse de Blen Grandir
Enseignear |&s gargons sur

ez relations sainas avant la
mariage les aide & prendre des
decisions reflechies et eviter
cartamns problames averurs.,
Par exernple, certains anciens
thsent que les garcons gu sont
edugues pour avifer |a drogue
et la vislence ont des maisons
plus paisibles dans Favenir

Question

A guel age les ainés devraient-
s conseller 85 jeunses

davair cles relations sainas ¥
Expliquez votre réponss

Réponse de Bien Grandir
Apprensz-leur avant gqu'ls
aient une relabion

Question
Quel dge est indigué pour une
femme d'avoir ung grossesse ¥

Réponse de Bien Grandir
Au-delad de 20 ans.

Guestion

Apres guun couple aif eu un
enfant, combien de temps
dowvent-ils attendre avant de
tamber encainte a4 nouveauy 7

Réponse de Bien Grandir
Il est préférable dattendre
2 ang avant de tomber &
AOUVESU encainte






Question

Qlui est [/ sont responsatle(s)
de lespacemeant des
nacsancas dans [a Ffarmille 7

Réponse de Blen Grandir

Les questions de planification
farmiliale et de l'espacement

des naissances nacessitent des
echanges entre homme at femmae,
La décision dait &tre discutde at
adoptée ensemble car tous les deux
(mari &t fernme) doivent simpliguer
dans le respect e cette dedison,

Lisez cette déclaration a haute volx
w Il ast acceptable pour un rmarr

o aligr Svec S0 nause JEns Ut
cEntre e sante pour soprendre

& OE0ACEF 85 NRISE3aNCes, »

Tous ceux qul sont d'accord
pegvent aller dun cbté du plateau
de jew ef Caux gui ne sont pas
d'accord, de Nauvtre coteé, Leurs
demander dexpliguer leuwrs choix.

Réponse de Bien Grandir
Etant donné que la question
despacement des nassances
concarns le coupls (hamme &t
fermme). c'est important que
les deux apprennent ensembie
comment espacer les nassances

fn vue de garantir le succés
de la méthode guils auront
choisi et pour promouveir le
chmat de paix en famille

Quastion

Ect-ca que tautes lec mathodes
contraceptives rendent la
couple incapable davoir les
arfants dans awanir ?

Réponse de Blen Grandir
Mon. En dehors des mathades
rravarsibles {celles gui rendant
e coupla iIncapable davair [es
erfants dans lavenir), il y ena
calles qu sont reversibles

Guestion

Lne personneg vivant avec
e VIH peut awoir une vig
longue et productive

Réponse de Bien Grandir

Vral Bien gue le traiterment du
VIHSSIDA ne sont pas curatif

les médicameants appelés
antiratroviraux ou ARY permeatbent
aux personnas vivant avec le ViH
de vivre une wia lsngue &t detre
productives. Las madicamants sont
pris tows 1es jours pour toute |a vie,

Guestion

Comment est-ce que le VIH
peut etre ransmis Qung
persanne & Fautre 7

Réponsa de Bien Grandir
Les vaies de transmission
du VIH sant ¢

1) La voie sanguing : objots
tranchants souillés du sang dune
personne infectée, transfusion
sanguine d'un sang infecte ;

2) La voie sexuelle : rapports
sexusls non oroteges avad
urn{e) partenare infectéle)

3) Transmission de la mére
infectée a l'enfant soil au
cours de la grossesse, a
l'accovchement, ou en allaitant

GQuestion

"JI.}LJF-LIIL-'L}'- RPENsEL~VRLS (U2
les filles et les fermmes sont
plus exposéas au VIH que les
Qarcons et les hammes 7

Réponse de Bien Grandir

Le corps féminin est plus vulnérable
a l'infection que le corps masculin
Dans notre communauté, les
nammes ont plus de pouvor gue les
fernmes et caa fait que c'est difficile
pour les hilles et les femmes de
refuser d'avoir les rapports sexuels
rmamea =i elles ne waulent pas

Question

identifier deux méthodes au'un
couple peut utiliser pour limiter
O espacer les naissances

Réponsa de Blen Grandir

Les méthodes de planification
familiale incluent ; la pilule, le
préservatf, les impectables, le
dhispositif intra-utérine (e DIU ou
stérilet). limplant, la stérilisation
masculine ou féminne,
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Cuestion

Est-il acceptable pour un homme
de continuer & courtiser sa
femme pendant toute leur wie de
mariage 7 Comment cala peut
oréveanir la violence & la maison ¥

Réponse de Blen Grandir
Continuer a courtiser par des
gestes ou dialogue romantiqueas
renfarce lamour et le respect
dans las relations. Ceg aide

& avoir une famille forte

Guestion

Cyelle ast la pramiére chose guun
hormme doit fare guand il rentre &

la maison et il constate qu'ung tAche
quil a demandée n'a pas &té faite ?

Réponse de Blen Grandir
Demander pourguai. Cela peut aider
a comprandre |a situation || paut
ggalernent aider & réalhser la tachs,

Vral ou Faux ?

Les enfants gui vivent dans
un foyer ool v a la viclence
sant susceptibles de recourir
A la wiclence plus tard

Réponse de Blen Grandir

Wran Voor ou entendre les parents
utiliser la wviglence pousse les
enfants a crore gue la violence
ast la facon approprigéa dagr La

viglence ne condult pas au respect.

GQuastion

Cuelle ast le mailleyr des facons
de corriger (disciplinar) un enfant
sans recourir & la viclence ?

Réponse de Blen Grandir
Proposer des altarnatives &
I'enfant, Parler et &couter
Fromouvor la comportement
dégiré par le chalogue

Guestion

Cans notre communaute, qui
peut aider une jeune famme

o 25t battue par son mar 7

Réponsa de Bian Grandir

Les asinéds, les tantes, 'oncle
maternal, les chefs de quartiers, las
chefs religieux, la police et autres

Lisez cette déclaration & haute voix
w Ensemble, nous pouvons

protéger les filles de notre
communaute des soulfures »

Fuis demander o ceux gul sont
daccord de passer dun cdtd
du plateau de jeu et ceux qui
ne sont pas daccord d'aller a
Fautre c&td, Demandez-lour
dexpliguer leurs chox,

Réponse de Bien Grandir
Lorsgue les memibres de la
communaute travaillent ensemble, de
grandes choses peuvent &tre faites |
Far exemple, designer certainas
dames que les filles pauvent
consulter pour avoir des conseils

DU nous pourrions demander aux
filles de se ddplacer bowours avec
L ame. Ou nous pourrons ameéhorarn
la securite dans les hewx publics,

Question

Qluand un mari est viclent envers
sa fernme il v a des conséquences.
La fernme sera fortement

stressee at glle peut pardra g
respect du marn. Que ferez-vous

51 VOUS 3pprenez guun mari
frappe souvent sa femme 7

Réponse de Blen Grandir
Cherchez le conseil des
ainés, des chefs de quartiers
et des cheafs religieux

GQueastion

Que pensez-vous de

cette déclaration :

a La wviglance a la maison
ast saglament une affara
de famille et dautras ne
devraient pas sen maler » 7

Réponse de Blen Grandir

La vidlence dans unge mason
peut affecter Fensemble de la
communaute ot entrainer des
consafuences negatives sur ka
productivité gt le développement
de la communautéd, Pour avoir
une communauté pacifigue et
prospére, la lutte contre la viclence
re doit pas étre une affare de

la famille mais plutdt une lutte
de toute la communauts
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Jeu de rdle

Line personneg joue fe rdle d'un
RICMMME Quil Senivre Souvent.
Clautres personnes jouent au rdle
des parents qui laigent & Faire

LN NLwSall p|¢|1 BIQALIN 53 Wig.

Guastion

Ciuelles sont deux des gros risques
que courent guelgqu'un gui a des
rapports sexusls en état divresse 7

Réponse de Blen Grandir

Les gens regrettent souvent ce
guiils font en atat divresse, Certains
Qros rsguas Quiils Courent peuvent
inclure - la wiolence, le sexa forcaé
pas lutilisation du préservatif

les grossesses non désirées

gt les infections sexuellement
transrmissibbles, v compns le VIH,




EGALITE EGALITE EGALITE EGALITE

’ ,r.___ B | . ! -
1 L] ] J e 1 i - d
|
) i 1 | 3 i Y | ' [ i 1
A a1 ) L o, i e | L e
T —k | 1 ¥l I T ok | s ]
Jf e L "ll'. L e 2, L L o, e L
Ll e e P ' —
ol - | - of - 1 -
L | L | w1 |

EGALITE EGALITE EGALITE EGALITE

"-.__ . -’-" -, _.-" -
y { :‘:.1 | .r |..'. ’ 1 '3 ; _L_ b { :1 v k;_.::.'l
L) b = N R N A L
e s =l ) i
.q._.l. '..__ ; k= J"p M o J'-.. '|._|_ b
[ i ]
i § | [ . 4 q i |




Guestion

Habiteelement, les hommes
prennent des déasions & la
maisan, Imaginez si les hommeas
et les farnrmes prennent des
decimions ensamble dans |a
maison, Duels avantages cao
aménera dans la farmille ?

Réponse de Bien Grandir

Les fernmes et les hommes
apportent des idées differentes mais
irmpertantes aux décisions familialas.
Les decisions Comontes sur la

santé, sur l'education des enfants.

gt sur l'espacemant sain ces
nalssances favonsent les sentirments
de confiance et de respect mutusl

Vral ou Faux ?

Comme les fammes, les
hommes pauvent apprendrg
& prendre soin des anfants
Expliguez wotre réponse.

Réponse de Bien Grandir

Vral Prendre soin des enfants est
un compartameant acquit. Comme
fout oo que l'on acquiert, la pratigue
at la patience sont importantas

Lisez cette déclaration & haute voix
# CBS [OUrS-C UAS IMSson saine

et parsible peut sigriifier gue

les hormes el les fernmes
partagent les tdches et discutent
ensemile sur ies deCisions, »
Gu'est-ce QU VOuSs en pensez v

Réponse de Bien Grandir

| &5 hommes et les fernmes qui

& parlent, secoutent les uns les
autres &t prennent des décisions de
maniare consansualla, se respactent
mutuellerment et évitent les
malentendus. Parfois, le partage des
taches peut égalerment apporter
plus de paix et de tempes libre

pour les hommes et les fermmes

Jeu de rble

LIng personng jous un rman at
UrE pErsonne jous ung pousa
Le mar weut utihser Fargant
supoldmentaire pour achater una
racho. La fermme veul 'ufiliser
pour des chaussures pour les
enfants. lls discutent jusqu'a ce
guls arcivent a un ascord mgtusl

Guestion

Les garcons et les filles font les
taches différentes habituellermant
Quelles sont certaines de

ces différentes tachas 7

Ect=ra an raison de la capacitd
naturelle ou cec est dickd en
raison des attentes sociales 7

Réponse de Blen Grandir

Les garcons jouent au foot
habituellerment &t aménagent [a cour
Les filles cusinent hatefuellement,
nettdyer la mason, &t aller charcher
du bais et de l'eau. Ces riles sont
dictés par nos socistés, Cependant, il
act béngfique pour les garcons et les
filles de sentrander les uns les autres,

Guestion

maginez un frére gui aide sa
SCEUr aux Taches menageres
Est-ce que ceci peut aider les
deus enfants (frére at soeur) a
réaliger leurs ravas ¥ Bourguo ?

Réponse de Bien Grandir

Cela peut aider les deux, Le
garcen developpe un Caracters
fort et respectueux. Cedl pourra
Faicder dans son futur, au travail
gt dans sa famille. La flle awra du
temps powr e revorr Ses notas et
glle pourra realiser 55 réves

Guestion

Certaines filles sont mariges 1ot
avant ge terminegr ecole pour
besoins de dot. Quels avantages |a
farmulle tire quand la fille s& mans
apres avoir terming les &tudes ¥

Réponse de Blen Grandir
13 La figrtd d'avanr un
enfant instruit ;
23 Les patits-enfants 0 newveLx
/ nigces sains et instruits ;
%) La tranguillité d'esprit parce
que 50n foyer sera plus
prospére et pacfique

4 Le soutien au elle accordera
4 =a famille dans aveni

Lisez cette déclaration & haute voix
w Liné Aifle mstruvte gl sait auss’ fare
le rmenage est un apport important
pour sa famie gquand elle se marie. »
Huis demander aux participants
ceux qui =ont daccord peuvent

allar Q'un cote du plateau de jeu &t
caux qui sont en désaccord peuvent
aller a lautre cote. Demandeaz-

beur dexpliquer lowrs choix

Réponse de Bien Grandir
Léducation des filles profite & toute
a famille. Une fille gu termine les
etudes est susceptible de tomber
anceinte aprés le manage, quand
50N Corps est prét. Ses enfants
wvonk bien grangir et sa famille sera
pasible at prospere, Les femmes
rstruites se senlent dgalement
Fiers de prendre soin de leurs
maisons et de leurs familles
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Guestion

hiotre communautd profite guand
ag filles et les garcons terminent las
gtudes. Cala nous aide i avoir une
géndration davenir gui sera instruite
et prospere. Que ferez-vous pour
Halger :'Iflﬂ e les él:_|.h1|[2—“.“- arsaens
a5 garcons et les filles a l'école #

Réponse de Bien Grandir

Les aduites af las leadears
Scommunavutaras pauvent visitaer -!'_|F_.5
familles ou les enfants ont quitké
eéole, Convoguer des reumons
cormemunayiaires aved ||:"!-_~ oaraents,
ou donner une reconnaissance
pubhigue pour les famulles dont

les enfants terminent les études

GQueastion

Certaines hlles o'absentant de
dcole pour raison de saignemeants
rmenstruals. Guest-ce que les
parants ou les membras de

a communagled pagvent fare
picur aicder toukes les fillas a

aller & l'école tous les jours 7

Réponse de Blen Grandir

Veailler a ce que les ecoles aient des
toilettas propres, Fonchionnelles, et
séparées pour les filles, avec une
place pour le bain el vasthiaires

lls peuvent encouragsr les

gonles & se procurer du matdrie
sanitarre, et / ou mobiiser 3
communaute a contribuer a la
promotion de de Fhygene et
Assamnissament gans les ecoles
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Vral ou Faux ?

Les adultes sont des bonsg

modeéles dans la communauté sils
partagent leurs expériances ot
peuvent prodiguer des consails aux
jeunes, Justifiez votre réponse,

Réponse de Blen Grandir

Wrai Les modeles renseignent

les jeunes sur les possibilités,

sur comment se comporter, et
méme la facon de surmonter les
difficultés. Tout le monde qui passe
du termps & partager des bonnes
experiences avec les jeunes st un
madsie at coit en étre félicité,

Gueastion

Cuelles traditions culturelies
gspérez-vous que les jeunes
pratiguent pendant toute leur vie 7

Réponse de Bilen Grandir
Toute réponse est
acceptable, y comprs

les dansas, les fétas, atc

Question

A l'avenir, qu'est-ce gue les
enfants peuvent garder da vous
comme sauvenir en tant quun
ainé de la communayté ?

Réponse de Blen Grandir
Toute réponse est acceptable,
¥ comprs : la promotion de la
cormmunication pacifique, la

protection des fernrmes et das Filles,

lgs consails donnés aux jsunes,

GQuestion

On dewient sage avec 'adge.
Quels consails allez-vous danner
AUX JBUNES AL JeUNes Mards

qui veulent fonder des farmilies
paisibles, saines et prospéres 7

Réponse de Blen Grandir
Toute réponse ast acceptable,
¥ COMpris | & respact mutuel,
la franche communication,

la non-viclence.

Guestion

Pensez-vous gue les garcons qui
gcoutent et parient cuvertement
aves leurs sceurs pauvent bien
grandir et fonder de foyers
paisiblas 7 Expliques votra réponsea

Réponse de Blen Grandir

Les gargcons qui communigquent
been avec leurs scaurs
développent les compétences
dF-, communcation |r'nm::rranres.
Cela les aidera a communigquer
avac leurs femmes dans ['avanir
et avoir une famille paisible,

Guestion

De quand date |la derrigre

fois que vous avez fait des

gloges a vos enfants 7

Cuand allez-vous le faire a l'averir 7

Réponse de Bien Grandir
Tous ceux qui ont fait un
engagernent sont félicités,

Guestion

Peuvent les adultes influencer les
jeunas & grandir en toute sacurité,
£galité et en bonne santé ¥
Comment pauvent-ils le fare ¢ca ?

Réponsa de Bien Grandir
Dui. Partager les expériences ot
les attentes bSOt et souvent !

Jeu de réle

Lne personneg jous un pére dun
garcon de 13 ans. Une autre
DErSONNE JOUS |8 garcon qul
dernande & son pere sil paut aller
chercher l'eau la soir. || explique
que cela permettra de protéger
sa sceur de 52 déplace la nuit,

gt lul donner le temps pour les
gtudes. Que dit le pére ?

Réponse de Blen Grandir
Encourager le pére ou les
participants a soutanir le
garcon pour aider 53 soaur,
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Guastion

Pensaz-vous que seul gquelgu'un gui
st toujours parfait peut donner des
consells ¥ Expliquez votre réponse.

Réponse de Blen Grandir
Mon. Parfois le conseil le

plus éloquent provient d'une
personne qui a fat des erreurs
et tenté de changer,




COMPONENT 4: HEALTH SYSTEM
LINKAGES
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WHY

The Growing Up GREAT! social norms approach helps VYAs and their key resource people—
including parents or caregivers, teachers and other community members—examine and address
harmful norms that prevent VYAs from seeking SRH information and services. In particular, it is
designed to decrease stigma related to adolescent health service seeking. As such, it is critical

to increase VYA comfort with, and trust in, health providers through positive interactions and
to ensure that health providers and clinic staff provide welcoming, non-judgmental and

confidential services.

WHO

Health system linkages engage facility-based providers and health center staff who may
come in contact with adolescent clients, such as guards, receptionists and on-site technicians

or pharmacists.

WHEN

Health system linkage activities begin about halfway through the intervention period, when all
other group sessions are underway and VYA clubs have been meeting for several months.

COMPONENT | 2 3 4 5 6 7 8 9 10 11 12

Health System
Linkages

Health provider /
orientation

Provider lesson for

school clubs J J
Provider lesson for

community-based clubs / /
Clinic visit for school

clubs J J

Clinic visit for
community-based clubs J J
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WHAT

The health system linkage component includes two discrete activities, both of which aim to
address apprehension associated with seeking health services by creating informal opportunities
for interfacing with health providers and asking questions.
I. Health provider lesson: A special VYA club session, led by a health provider, that
deconstructs misconceptions and stigma related to adolescent health and introduces the

key concepts of adolescent-friendly health services (AFHS).

2. Health center visit: An organized group visit by VYA clubs to a nearby health center that
familiarizes them with the building and available services, and reinforces that care should be

safe, welcoming and confidential.

ADOLESCENT FRIENDLY HEALTH SERVICES

The health provider orientation should be accompanied by a full AFHS training where

sufficient resources and training materials are available. In contexts where this is not the case,
organizations should consider extending the health provider orientation by one or several

days to include a values clarification activity and presentation of the basic principles of AFHS.
There are many existing resources to support the development of such sessions, so we do

not provide detailed guidance in this guide. However, we strongly recommend using
Pathfinder's health provider training guide Developing an Adolescent Competent Health Workforce:
Training service providers in adolescent sexual and reproductive health (3" Edition) as it is a recently

published resource.

HOW

STEP |: SELECTION OF HEALTH FACILITIES

Given the importance of increased adolescent access to and use of services to the intervention
outcomes, our primary consideration in the selection of health facilities was proximity to
intervention schools and communities. This had the added benefit of shortening travel distances
for providers leaving their facilities to lead intervention activities with VYA clubs. We also took
seriously our mandate for child protection by ensuring that all selected facilities met minimum
standards for cleanliness and provision of services. Finally, we decided to select public health
facilities to ensure adolescents would have access to a full range of SRH services. Many private
facilities in DRC are faith-based and, as a result, place explicit restrictions on use of SRH services
by unmarried adolescents or prohibit provision of contraceptive services altogether. In other
contexts, however, it may be appropriate to collaborate with the private sector due to increased
quality or confidentiality of services, or adolescent preference. For more consideration in

selecting health facilities, see Figure 9 below.

oo o0 00 0 00
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Figure 9: lllustrative criteria for selection of health facilities

I. Close to intervention schools and communities

Integrated into the public health system

Well-established—well known and frequented by the community; financially stable
Accessible

Operational and staffed 24 hours a day and 7 days a week

o noa W N

Provide safe, welcoming and confidential services

STEP 2: IDENTIFICATION AND ORIENTATION OF FACILITY-
BASED HEALTH PROVIDERS

You should work with the MOH and with health center management to determine the most
appropriate health providers to engage. In DRC, we trained each health center’s chief doctor
and head nurse. This strategy honored a request from the National Adolescent Health Program
(PNSA), whose strategic plan identifies the training of these two key personnel as a critical step
to scaling up AFHS in country. As such, our orientation, along with the full AFHS training that
accompanied it, advanced not only the intervention but also the PNSA'’s strategic objectives. If
resources allow, it is ideal to train non-clinical health center personnel such as receptionists or

guards as well so that adolescents’ first interactions upon arrival are friendly and non-judgmental.

Once you have selected providers in consultation with relevant bodies of the MOH, introduce
them to the Growing Up GREAT! social norms approach and the tools they will use with health
linkage activities during a brief |-day orientation. A suggested Agenda for Health Provider
Orientation is attached as Tool 4.1. This orientation should also include a session on the
developmental stages of adolescence to help providers recall the special health needs of VYAs

and the corresponding information and services they can provide.

STEP 3: ESTABLISH A SCHEDULE FOR PROVIDER-
FACILITATED ACTIVITIES

Once providers are trained, staff will need to work with health center management to establish
a schedule for health provider-led lessons and health center visits. In the busy public health
clinics we worked with in Kinshasa, providers were often overburdened with heavy workloads
and very little time for non-essential consultations. This made it difficult for them to leave the
clinic to lead VYA club sessions or to welcome clubs for health center visits. It is important to
discuss time constraints and accommodations with management upfront so that you can develop
a feasible plan that respects health providers’ time and duties. We also found it helpful to discuss
these challenges with health zone leadership teams, district-level offices of the MOH which

directly supervise public health facilities within a given catchment area. These teams, who were

GROWING UP GREAT! IMPLEMENTATION GUIDE | 45




exceptionally supportive of intervention activities, helped both to impress upon health center
management the importance of carrying out the intervention activities and to propose innovative

solutions to free up provider time. Some of these ideas included:

HEALTH PROVIDER LESSONS

* Engage health providers to lead provider lessons during off-duty hours to avoid conflicts

or cancellations due to urgent medical situations that arise while they are on duty.

* Consider paying providers for provider lessons, which require additional time

and transportation.

HEALTH CENTER VISITS

* Develop a fixed schedule for clinic visits and inform all clinic staff in advance. This will
prepare them to welcome VYA clubs warmly and also allow providers to integrate the visit

into their daily plan.

e Ask clinics to set special hours each week for VYA club visits and assign one additional
provider to be on duty at that time. This will ensure there is someone to welcome VYA
clubs while also maintaining a fully staffed clinic to address any emergency health needs

that arise.

* Ensure there is a clean, safe and welcoming space for VYA clubs to gather when they
arrive. This does not have to be a separate space or a youth-friendly space, but it should be

quiet and private to encourage VYAs to ask any questions they may have.

* Encourage health centers to share any adolescent-specific materials they have with VYAs.

cessse e
o ®
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TOOL 4.1: AGENDA FOR HEALTH
PROVIDER ORIENTATION

© © © 0 00 000000000000 00000000 0000000000000 0000000000000 0000000000000 0000O0 o

WORD OF WELCOME:

Thank you for joining us to promote the health of our very young adolescents.

Your contribution is so important in creating a culture of openness that will enable
adolescents to be more comfortable with health services. Even if they do not use the
services now, they may use them in the future. Your intervention at this time guarantees
the use of services in the coming months and years.

The objectives of this brief orientation are to help you become familiar with Growing

Up GREAT! and to ensure you feel confident in your role influencing adolescent sexual
and reproductive health. It is our hope that at the end of this orientation, you will feel
prepared to help each adolescent you encounter:

I. Understand why it is important to visit a health provider, especially during the
transition of puberty

2. Feel assured of receiving confidential and non-judgmental health services from
facility-based health providers

3. Know where to find high quality, accessible, age-appropriate, adolescent-friendly
health services as needed to ensure continued good health

AGENDA

TIME ACTIVITY

9:00-9:15 Welcome and Introductions

9:15-10:15 Values Clarification and Reflection: Activity Cards (Tool 4.2)

Presentation of Growing Up GREAT!:
10:15—10:45 * Overall approach and components

* Health linkage activities

10:45-11:00 Break

Role of health providers in Growing Up GREAT!
11:00-12:00 * Health provider-led lessons

* Health center visits

12:00-12:30 Comments, Questions & Conclusions
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TOOL 4.2: ADOLESCENT STAGES
OF DEVELOPMENT & HEALTH
SERVICE CARDS

Instructions

Facilitstor, Prist tha Sclowing 17 dida Spaburing
sdoipscent riages of deviriopment and kaakh service pricr
ig tha trandeyg and ceg inia o peacemn & that sach cand
oy o mrleannnee on i Usisg Bpohars paper. creace §
timieliae from sarky childbeed (=3 years) through early
st (18 years) on the wall or foor

EXERCISE: THE

UNIQUE NEEDS OF
VYAS

Participants: Working invdvidually or in prosps. ke o lew
rrelearcisas cardn and place themn where yoo think they
feedeng n she pmakne bosed @n when fey mos dygacaly
e T

Discussion

Ak the follewing questiony and alflow & frs minute
lor discuninian of sach oo

| 31:.:1::-':.nu-=:|.; ir decide witn 1o plice STAGES OF
1 Do pois agres with whars others. hivs placed DEVELOPMENT

milisitnne?
3 Any ofer reflectiand

: — Ersray wihal it means Lesm steneatypically Exparirrant with
o ke @ man or 8 maseudine and senual pleasure by
Questians about sex woman fisminin: roles touching their genital
Organ
Imdate fypical Ask guestions about ey adlucation bullds
bary plary garnes of a Frasseuling of heorar pregnancy concrats knowledes
sewual nature fesnining roles and BEUTE oF whirn and skills
nehawiors babies come fram
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Like b i Bodording Sadrch fed
1% popular gender Semabl icentity Breasts develop irdprmaticn abeut
(RO S E o
Chitoeis and vuba Penis and scrotum Creulation begins First minsbraation
enlage enlarge [renarche]
ble of becomi Begin 1o produce Can cause their
Copal prgnant e Fantashre about sex PN N SR partner 1o become
pregnant
My bouch their
) Mociuaral fimisgaseg Pt prossurs Decomes
partmier in sl "
Begin to masharbate ey begin vy mportant
Capabble of First kigs May phsically sbuse & May sescuslly
""'#"'d“r::"" panner abuse @ partner
Firs® semual Bday experinent with
FEpTiarc smazal acts with others of Mamry Become panents
the isme sex
Lensality education HIV preverticn
aducation
HEALTH SERVICES
Education on safer Reduction of hanmhel
L8 praclices traditional practices
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Family planrirg Priseintian and
courteling and HMY Testing Comenunity dalogues treatEnt of sl and
SEFVEIET penderbased vioiemon
Commeasnity-based
Mokbile health services distribation of Post-shorticn cane Prenatal came
conraceplieg mathods
ARV preatrment for
Sale matermigy Cang e Gperilhve pregnant
W TP
Porit-partum fBamily
Breasteading support slanning
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LECON DES PRESTATAIRES DANS LES
CLUBS DES TRES JEUNES ADOLESCENTS

Pour les espaces conviviaux des tres jeunes
adolescents et prestataires des soins

Introduction

Présentez-vous :
Eonjour, mon nom est Je suis [prestatarre des
soins! dans fa structure sanifaire dans la

corrnmune oe

Expliquer I'objectif de cette session :

Cette lecon va vous aider & reéffeéchir sur comment on peut bien
grandir et avoir une bonne santé. £t a la fin de la fecon, vous
aurer l'occasion de poser toufes fes guestions que vous aimerez
poser a un prestataire de santé et comprendre ol vous pouvez
abiterir des informations et les services oe sante.

Déroulement de la lecon

o Expliquer la premiere activité : Je veux que cette lecon soit amusante, pour cela
JEVOUS INVIte g JOUSer aves rror un jeu.

e Donner les instructions du jeu : Demandez au groupe de former un cercle et
lisez ceci a haute voix : Aujourdhui nows alfons parler de votre santé et comment
vous pouver bien grandir en ayvant une bonne santé !

9 Sélectionnez deux endroits séparés. Appelez le premier endroit « VRAI » et
le deuxigéme endroit « FAUX » « JE NE SAIS PAS » sera un point entre les deux
premiers endroits.

ﬂ Lisez ces instructions a haute voix : Je vais fire une déclaration. 5/ vous pensez
gue la declaration est correcte, courez vers le lieu « VRAI », 51 vous pensez gu'elle
gst incarrecte, courez vers le lieu « FALUX » 5/ vous ne savez pas, restez au milieu,
C'est seulernent aprés les échanges, que je liral fa bonne réponse,

9 Lisez la premieére déclaration de |'encadré ci-dessous. Donnez au groupe le
temps de courir vers un liew, Une fois gu'ils ont tous couru, demandez a chaque
groupe de dire pourquaoi ils ont choisi tel ou tel autre endroit et enfin, lisez la
reponse en dessous de la déclaration. P
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'@ Répétez le processus pour le reste des declarations.

Déclaration : Les jeunes adolescents connaissent des changements du corps a
des moments et a des degrés différents.

Réponse : VRAL Il est normal pour certains garcons et filles de voir leurs corps
connaitre des changements lorsqu'ils sont jeunes et d'autres de connaitre ces
changements quand ils sont plus ages.

Déclaration : Un vral homme parle de ses problémes de santé avec des
personnes de conflance et Il ne se géne pas d'aller voir un prestatalre de santé.
Réponse : VRAL |l est important de partager vos préoccupations avec les ainés
de confiance et les prestataires de santé enfin d'apprendre davantage sur les
guestions de santé afin gue vous puissiez en discuter avec vos amis et vos
camarades.

Deéclaration : Les filles comme les gargcons doivent étre en bonne santeé.
Réponse : VRAI Les garcons comme les filles doivent étre en bonne santé, Vaila
pourquoi il est important d'apprendre davantage sur votre corps et comment
rester en bonne santé pour bien grandir!

Déclaration : Vous &tes les premiers responsables de vos corps.

Réponse : VRAL Personne ne devrait vous mettre dans une situation rmalsaine ou
dangereuse. Mais il est également de votre responsabilité d'apprendre davantage
sur votre corps, votre santé, ou aobtenir des informations et de soins de santé.

Déclaration : Les prestataires de santé gardent vos informations
confidentielles et en toute sécurité, vous pouvez donc leur parler de tout sur
votre vie et votre santé ot &tre confiant.
Réponse : VRAL Mous essayons de notre mieux pour écouter vos préoccupations
et vos guestions, et nous ne sommes pas autorisas a dire a quelqu’un ce gua
vous nous dites. Ceci est ce que nous appelons les services de santeé conviviaux,
confidentiels et adaptés aux adolescents et aux jeunes.

............... e e B AP e i ANt e D Rl

9 Discussion. Demandez au groupe de former un cercle et posez les guestions suivantes.
@ Quavez-vous appris de nouveau avec ce jeu ?

® Quelles sont les nouvelles choses que vous avez apprises aujourdhui et gue
vous allez partager avec d'autres garcons et d'autres filles de votre quartier/école ?

@ Quels genres de guestions avez-vous a propos de votre corps et a propos des
ralations sexualles 7

& Y-a-t-il des agents de santé et d'autres adultes & qui vous poUveZ poser
ces questions ?

ﬁ Demandez aux trés jeunes adolescents de penser a la derniére fois qu'ils
ont visité un centre de santé. Paut-étre c'était pour obtenir un traitement a une
maladie, ou ils peuvent avoir été quand ils &taient un petit enfant. Lisez ceci a haute
voix . Bien que fes jeunes adolescents n'ont pas besoin d'uliiser regulférement
des services de santé, la connaissance sur les services de santé et les capacites
necessalires a poser des guestions peuvent les alder a se préparer pour l'averir. ’
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9 Lisez cette explication & haute voix : Las services de santé sont 13 pour tout le
monde. Quand une personne se rend dans un centre de santé, elfe est appelée un
client. Les clients doivent étre traités od'une certaine mariére, gue ¢a soit les jeunes
filles et fes jeunes garcons, les femmes ef les hommes. Par exemple, fes clients
sattendent a obltenir de l'information claire ef corracte, a 8tre en mesure de poser
des questions et o '8tre traités avec respect et sans jugement.

@ Demandez s'ils ont des questions sur la puberté ol comment bien grandir :
Avant de partir, fe veux vous donner un peu de temps pour me poser quelgues
guestions sur la puberté ou comment bien grandir! Je ferai de mon migux pour
répondre & vos gquestions. 5i je ne peux pas répondreé & vos gquestions, je vais vous
dire, Mais vous pouvez venir me rendre visite au centre de santé ef nous pouveons
trouver ensermble la réponse.

Frévoir 10 minutes pour les guestions. 57ls sont géneés de demander a haute voix, ils
peuvent tous écrire leurs questions sur papiers et les remettre au prestataire, ceci
peut paraitre plus confidentiel.

@ Cléture. Lisez ceci a haute voix : Les agents de santé et d'autres aduftes ont des
informations sur des changements que votre corps subit, la contraception ot lo
VIHAST. If est important de poser ces gquestions maintenant pour gque vous Sovez
préparés & ces changements au fur ef & mesure que vous les subissez.

Puis, présentez les services de santé qui sont présents dans votre structure sanitaire
ainsi que leurs caractéristiques :

® Jdes prestataires de sante formeés ef gui ne jugent pas

fa confidentialité et fe respect

des services a faibles couts ou gratuits

des heures d'ouverture convenables pour fes adolescents

un emplacement facilerment accessible

@ Engagement. Lisez ceci a haute voix : Je vais parcourir le cercle que vous
formez et demander a chacun de vous de prendre l'engagement de parler &
un agent de santé ou & un autre adufte gu'il connait chez qgui if peut se rendre
pour poser des gquestions en rapport avec la santé sexuelle et les relations
amoureuses. Lorsgue je me presente devant vous, vous allez dire ceci ;

« Moj, fe prends l'engagement de
parler a pour les guestions en
rapport avec la santé sexuelle et les relations amoureuses. »
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VISITES DES MEMBRES DESGROUPES
DE JEUNES A LA STRUCTURE SANITAIRE

Merci de participer a la promotion de la santé des adolescents.

A travers votre engagement, on changera la vie des adolescents pour
toujours et celle de leurs futures familles, Lobjectif de catte visite ast

A ribier les agolascants a une « culture ge sanmitaire » at pour |2 reste

de leurs vies les adolescents se sentiront plus a l'aise a frequenter les
structures sanitaires pour améliorer laur sante. Pour ca, on voudrait qu’a

NssUe des sessions que vous allez menar chaque adolescent ;

® Sache pourquol Il est important d'aller chez |e
prestataire de santé (surtout pendant la puber

® 5Soit rassure de |la confidentialite et de |a convivialite
qui regnent entre I'adolescent et son prestataire
de sante dans les structures de santé

® Soit informe sur ou trouver les services de qualite,
accessibles et adaptes a leur categeories d'age qu'ils
peuvant consulter au besoin pour étre en bonne sante.

AVANT LA VISITE :

0 Familiarisez-vous avec le plan de la visite en bas. 5i vous avez des
questions, discutez-en avec la personne de contact de votre organisation.

@ Identifier une salle ou autre lieu ou vous pouvez accueillir environ
25 adolescents.

B Préparez les autres membres du staff de la structure sanitaire.
Souvenez-vous que les adolescents seront retissant = quelques-uns
assisteront a un telle structure pour la premiére fois dans leurs vies !
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PENDANT LA VISITE :

2]

Introduisez-vous : Comment devient-on prestataire de santé, vos activités
quotidiennes, et la chose que vous aimez plus de votre poste, Rappelez-les que
pendant cette visite Il faut gu'ils soient respectueux du staff de la structure sanitaire
et aussi bien des autres, dont les questions/commaentaires formulés par leurs pairs.

Accueillez les adolescents avec un jeu. Invitez-les & rester debout et faire un
cercle. Prenez une balle ou quelque chose facile a jeter. Commencez avec vous-mémae,
dites votre nom, et une raison pour lagquelle guelgu'un chercherait un des services a
votre responsabilité. Jetez 1a balle a qualgu'un d'autre, qui devrait faire la méme chose.
Continuez jusqu'a tous les membres du groupe ont participé.

Soulignez les valeurs de toutes les visites des adolescents chez un prestataire.

d. Demandez si quelqu'un peut expliquer le mot « confidentialité ». Expliquer
que « confidentialité » ca veut dire gu'un professionnel de santé ne peut pas
partager l'information qu'un patient partage, les questions gu'il ou elle pose, ou
Iinformation sur 5a santd, avec les autres. La confidentialité entre prestataire
el client(e)s est trés importante. Lorsque vous venez chez nous, 8 que vous
révélez est absolument un secret, méme de vos parents.

b. vous avez le droit & la sireté du carps, Personne vous y touchera de facon
inappropriéa ou vous mettre mal a I"aise, Les prestataires sont ici pour
vous aider.

C. Les adolescents sont toujours les bienvenu{eds. On travaillerait ensemble si vous
avez besoin de nos services, Nos services ne sont pas seulament pour ceux qui
sont malades.

Décrivez les services qgue vous pouvez offrir aux enfants et adolescents at qui
sont adaptés a leurs catégories d'age. Commencez avec I'dge d'un bébé, et finissez
avec I'age d'unie) adolescent{e) de 19 ans. Soulignez les services S5R : décrivez

les méthodes de la planification familiale, les tests IST/VIH, et que les adolescents
peuvent aussi venir aux structures sanitaires s'ils ont des questions ou des problémes
pendant la puberté

Invitez les adolescents & faire un tour de |la structure sanitaire. Quand vous
marcheaz, décrivez les différents services de 1a structure (Service maternité, pharmacie,
etc.). Soulignez les services ol les adolescents recevraient les services S5R, comme la
PF. Invitez-les au besoin & se faire prélever 1a tension, [a taille, et le poids s'ils veulent,
mais ne les forcez pas.

Finalement, retournez a la salle de départ.
Dites-leur comment ils peuvent accéder aux
services de santé de la structure et demander
si les adolescents veulent poser des questions.
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SECTION 4: MONITORING

& LEARNING

Monitoring, evaluation and learning (MEL) are important for ensuring that activities take place

as planned, identifying challenges and solutions, and documenting lessons learned to improve
programming. During Growing Up GREAT! implementation, regular collection and analysis

of monitoring data helped us to address implementation issues as they arose, which in turn
allowed us to improve program quality as the project progressed. Growing Up GREAT! was also
evaluated internally through several rapid learning studies and externally by the Global Early
Adolescent Study. Detailed independent reports of those studies are available on the study

website and therefore not included in this guide.

Planning for MEL should begin during the Preparation phase, before the [2-month implementation
period. It should include review and adaptation (if necessary) of monitoring tools to adhere to
organization processes, creation of databases or other digital tools for compilation and analysis of
data, and establishment of a schedule for regular review of data for use in programmatic decision
making. It may also be helpful to develop a learning agenda in advance; the questions your team

includes in this document can help inform your monitoring goals and focus data analysis efforts.

MONITORING

Systematic collection of key data should start along with the first program activities and continue

through all 12 months of implementation.

Monitoring of Growing Up GREAT! activities falls into three categories. See Table | below for a
full list of all monitoring tools.
I. Documentation forms collected basic quantitative data on participant attendance,
materials used and activities undertaken. Data was used to ensure that activities remained

on schedule and to ensure gender-equitable participation.

2. Observation forms collected qualitative data on diffusion of intervention messages and
implementation challenges and successes. Data was used to make improvements to the

intervention approach and materials, and to explore learning agenda topics.

3. Quality Benchmarks measured the fidelity and quality of intervention activities. Scores
were used to provide targeted support to facilitators for improved performance and to

improve participant experiences.

oo o0 00 0 00
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Many different implementation agents play a role in completing monitoring forms. Instruction
on how to fill out documentation and observation forms should be integrated into trainings

and orientations for organizational staff, teachers, and VYA school Club Committees (who lead
school clubs). Anticipate that these individuals will require a significant amount of support in the

first few weeks of implementation to fill out forms completely and correctly. Our team made

weekly supportive supervision visits to teachers and VYA school Club Committees during the

first month of implementation in order to establish a strong foundation for quality monitoring.
Visits were reduced to once a month in subsequent months. Quality benchmark forms should be

completed by MEL staff (or program staff) as part of routine program oversight.

GROWING UP GREAT! IMPLEMENTATION GUIDE | 49



Table I: Monitoring tools and indicators by intervention component

COMPONENT TOOL

Register of Club Members

DATA

* Total # of group members

* # of sessions attended by each group member

COMPLETED BY

Club Committee

FREQUENCY

Once at first session; mark attendance
at subsequent sessions

VYA Club
Documentation Form

e # of participants per session (disaggregated by sex)

* Material(s) used per session

Club Committee

Every session

* What worked well?

* What can be improved?

VYA School VYA Club Observation Form MEL Staff Monthly
* Participant feedback
Club
« Diffusion to non-group members
Materials Check-out Sheet * # of classroom lessons featuring VYA toolkit materials
Resource Teachers Every lesson
(for teachers) * Most frequently used VYA toolkit materials
* Quality of facilitation
School Club Quality . . Weekly for first month;
Benchmark Sheet Group dynamics MEL Staff then monthly
* Participation by sex
» Total # of group members -
Register of Club Members Club facilitator (staff) Once at first session; mark attendance
* # of sessions attended by each group member at subsequent sessions
* # of participants per session (disaggregated by sex)
VYA Club Documentation Form Club facilitator (staff) Every session
* Material(s) used per session
VYA ¢ What worked well?
Community- * What can be improved?

based Clubs

VYA Club Observation Form MEL Staff Monthly
* Participant feedback
« Diffusion to non-group members
* Quality of facilitation
Community-based Club * Group dynamics M&E Staff Weekly for first month; then monthly

Quality Benchmark Form

* Participation by sex
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COMPONENT TOOL DATA COMPLETED BY FREQUENCY

* Video featured per session
* # of caregivers and school personnel attending (disaggregated by sex)
Testimonial Video « What worked well?
: Documentation & Facilitator (staff) Every session
Careglver Observation Form * What can be improved?#
Testimonial -
. * Participant feedback
Videos
* What commitments were undertaken by participants?
i ial Vi i * Quality of facilitation
Testlmonlal Video Session MEL Staff Monthly
Quality Benchmark Sheet + Challenges using video equipment
* Video featured per session
» # of adults and adolescents attending (disaggregated by sex)
Community Session + What worked well?
Community Documentation & Wh be @ Facilitator (staff) Every session
. ; . at can be improved?
Reflection Observation Form " P
Groups * Participant feedback
* What commitments were undertaken by participants?
Community Session Quality . . TR
Benchmark Sheet Quality of facilitation MEL Staff Monthly
» Approachability and attitude of provider
Health Provider Lesson - .
Quality Benchmark Sheet Adherence to lesson guidelines MEL Staff Bi-weekly
» Correctness and comprehensiveness of information provided
Health
System * Cleanliness and safety of center
i * * Approachability and attitude of provider
Linkages Clinic Visit Quality Benchmark 4 .
Sheet * Adherence to visit guidelines MEL Staff Bi-weekly
* Correctness and comprehensiveness of information provided about
available health service

*Number of sessions and participation by sex tracked on Club Session Documentation Forms
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LEARNING

It is critical to analyze and review monitoring data regularly to ensure effective execution of
activities. Our team met quarterly to examine data and discuss learning, but your team may find

it useful to meet more frequently. We used a simple matrix (see Monitoring Tool 8: Learning

Matrix) to guide and document discussion on implementation challenges, successes, lessons
learned and solutions. Organizing discussion by these four themes allowed project staff to discuss

learning in an intuitive and positive way, and to propose corrections in real time.

Our learning process allowed us to identify several important issues and make adjustments to

improve the intervention early on.

I. Low male caregiver participation: Attendance data from the Caregiver Testimonial Video
Documentation and Observation Forms showed very low participation of male caregivers.
We had anticipated some gendered difference in participation based on local norms
that assign caregiving responsibilities primarily to women, but this data allowed us to
intensify efforts to engage men to meet our goal of equal participation of male and female
caregivers. Our team experimented with different days of the week and times of day as

well as different outreach channels to increase men’s participation.

2. Social pushback from caregivers: Qualitative data from observation forms documented
numerous cases where caregivers interfered with their child’s participation in Growing Up
GREAT! activities. Further discussion with project staff revealed that caregivers’ hesitance
was due to a lack of understanding of the project content and purpose. This allowed us to
implement a simple fix—holding the first caregiver testimonial video session prior to launch
of VYA activities and using it as an opportunity to sensitize caregivers on the benefits of the

program for their children.

3. Varying facilitation quality: Quality benchmark data collected during supportive supervision
visits revealed inconsistent facilitator skills and session quality across intervention activities.
A close review of the data allowed us to better understand the challenges and skills-
building needs of different facilitators (VYA school club leaders vs. adult facilitators of
community-based groups and teachers) and to adjust training length and focus to meet

these needs.
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See the pullout box below for suggested learning questions.

LEARNING QUESTIONS

Our team had a lengthy list of learning questions. Many were definitively answered by our

implementation experience, but others depend on context and would be interesting to address
in new areas. We provide some illustrative examples below but also encourage you to develop

your own.

* How consistent is attendance within VYA clubs? Are there any differences between

boys and girls?
Which materials in the VYA Toolkit are most/least used and why?

How are VYA-led activities in school clubs run differently from teacher-led classroom

sessions using the VYA Toolkit?
What factors facilitate or prevent active participation in intervention activities, at all levels?

How can program staff/facilitators best encourage participants to engage others in

discussion and reflection about intervention topics (organized diffusion)?

What are the greatest challenges for facilitators while implementing activities?

GROWING UP GREAT! IMPLEMENTATION GUIDE | 53




MONITORING & LEARNING
TOOLS

Monitoring Tool I: VYA School Club Register...........uuuuueeeeeeiiieieieeccccccsisssssnnnnnnee MI-I
Monitoring Tool 2: Teacher Materials Check-out Form.........ccceeuueeeeeeneeiiiiiiecens M2-1
Monitoring Tool 3: VYA Community-based Club Register ...........uueereeecunnnnnens M3-I
Monitoring Tool 4: VYA Club Documentation FOrmu.......ceeeeeeennneeeeeeciciccccenns M4-|
Monitoring Tool 5: VYA Club Observation FOrm..........ccceeeiiiiiiiccccccisssnssssnennnnes M5-1

Monitoring Tool 6: Caregiver Testimonial Video
Documentation & Observation FOrm ......ceceieeieeceecenceeceeceecreccecceecescceccescssccseens Mé6-1

Monitoring Tool 7: Community Reflection Session
Documentation & ODbservation FOrm .....ceeeieieeceeccenceeceeceeceeccecceecesccescescssccseens M7-1

Monitoring Tool 8: Learning MatriX .....cccccciviivvvnnnnnnnnnnneneeeeeeiieenecccccssssssssssnnennsnes M8-1
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MONITORING TOOL I: VYA SCHOOL CLUB REGISTER

Instructions: At the start of the first session, the group leader and/or teacher should complete this School Club Register, noting the
name, gender, and age of each participant. This form is completed only once. For the following sessions, the Club Committee Leader should
note the presence of participants by marking a "I" if the student is present and a "0" if the student is absent. If you notice that a participant
is absent more than once, note if possible the reason for their absence at the bottom of this form in the "Notes" section. You can ask the
other club members or the participant himself at the next session to find out why he was absent.

District: Sub-district:

School Name: Club Committee Leader Name':

Note the date of the session in the first row and then mark | (present) or O (absent) in the column for each name.

DATE DATE DATE DATE DATE DATE DATE DATE DATE

AGE

FIRST AND LAST NAME GIRL BOY YRS

V|00 | N[ |uo | MW (DN

e, I Club Committee President
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AGE DATE DATE DATE DATE DATE DATE DATE DATE DATE DATE

FIRST AND LAST NAME GIRL BOY YRS

10

12
13
14

15

16

17

18

19
20
2|

22

23

24

25

26

27

28

29

30
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MONITORING TOOL 2: TEACHER MATERIALS
CHECK-OUT FORM

Instructions: Fill out one complete row each time you borrow a Growing Up GREAT! VYA Toolkit material for use in your classroom.

We thank you in advance for providing complete information to enable us to monitor use of these materials.

Abreviations for materials: Girls puberty book (GP); Boys puberty book (BP); Girls storybook (GS); Boys storybook (BS); Activity Cards (AC); Game

THEMES NAME OF # STUDENTS IN CLASS
DATE OF DATE TEACHER SEX TO BE MATERIAL(S) GRADE DATE OF

CHECKOUT OF USE NAME (M/F) TAUGHT CHECKED OUT LEVEL F M RETURN NOTES
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DATE OF DATE TEACHER SEX THEMES NAME OF GRADE L L ) DATE OF
TO BE MATERIAL(S) LEVEL RETURN NOTES
TAUGHT CHECKED OUT F |

CHECKOUT OF USE NAME (M/F)
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MONITORING TOOL 3: VYA COMMUNITY-BASED
CLUB REGISTER

Instructions: At the start of the first session, the Facilitator should complete this Community-based Club Register, noting the name,
gender, and age of each participant. This form is completed only once. For the following sessions, the Club Committee Leader should note

the presence of participants by marking a "1" if the student is present and a "0" if the student is absent. If you notice that a participant is
absent more than once, note if possible the reason for their absence at the bottom of this form in the "Notes" section. You can ask the

other club members or the participant himself at the next session to find out why he was absent.

District: Sub-district:

Club Name: Facilitator Name:

Note the date of the session in the first row and then mark | (present) or 0 (absent) in the column for each name.

AGE DATE DATE DATE DATE DATE DATE DATE DATE DATE DATE

FIRST AND LAST NAME GIRL BOY YRS

V|0 (N ||| MW (DN
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AGE DATE DATE DATE DATE DATE DATE DATE DATE DATE DATE

FIRST AND LAST NAME GIRL BOY YRS

10

12
13
14

15

16

17

18

19
20
2|

22

23

24

25

26

27

28

29

30
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MONITORING TOOL 4: VYA CLUB
DOCUMENTATION FORM

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Instructions: Fill out one form for each session. Report the date of the session, the
tools used and the number of participants.

District:

Name of Club:

Name of Facilitator:

Session Date:

Tool(s) used:

|:| Girls storybook |:| Boys storybook |:| Game |:| Activity Cards
F :
=
o

|:| Health Provider |:| Health center visit |:| Girls puberty book |:| Boys puberty book
lesson

Number of participants:

Club Members

Non-Members

............
----
...................
..............
........
.......
........
-------
* e,
® .
. ® e

.
.
.
o ®
o ®
.
o ®
o ®
o ®
o ®
o ®
ooooo
........
ooooooooooooooo
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MONITORING TOOL 5: VYA CLUB
OBSERVATION FORM

Instructions: Discuss the following questions with the club facilitator and/or teacher
once each month during supervision visits and document their responses.

Form submitted by:

Type of activity supervised: [ |School club [ | Community-based club

Month:

District:

Sub-district:

What worked well during implementation of activities this month?

What did not work well during implementation of activities this month?

What did participants think of the activities? Did they have any notable
reactions, questions or comments?

Did group members share information on Growing Up GREAT! with
other adolescents? How?
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MONITORING TOOL é6:
CAREGIVER TESTIMONIAL
VIDEO DOCUMENTATION &
OBSERVATION FORM

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Instructions: Fill out one form for each session. Report the date of the session, the
tools used and the number of participants. Discuss the following questions and note the

responses.

Name of Facilitator(s):

Session date:

Session location: [ |School [ |Church [ | Community center | | Other (specify:)

District:

Sub-district:

Video screened:

[ ] Video I (Division of household chores)

[ ] Video 2 (Discussing puberty and sexuality)

[ ] Video 3 (Keeping girls in school)

[ ] Video 4 (Encouraging girls to choose their future)

[ ] Video 5 (Non-violent conflict resolution)

|:| Video 6 (Planning births)

[ ] Game

Number of participants:

Total

.........
.......
.
.o
oo
.".
o ®

)

.
® e
° .
.

.
.
.
-----
.
"""""
.....
.........
........
------
ooooooooooooooo
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What worked well during implementation of the activity?

What did not work well during implementation of the activity?

What commitments did participants make after viewing the video or
playing the game during the session?

Other comments on the session:
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MONITORING TOOL 7:
COMMUNITY REFLECTION
SESSION DOCUMENTATION &
OBSERVATION FORM

Instructions: Fill out one form for each session. Report the date of the session, the
tools used and the number of participants. Discuss the following questions and note the
responses.

Name of Facilitator(s):

Session date:

Session location: [ |School [ |Church [ | Community center | | Other (specify:)

District:

Sub-district:

Video screened:

[ ] Video I (Division of household chores)

[ ] Video 2 (Discussing puberty and sexuality)

[ ] Video 3 (Keeping girls in school)

[ ] Video 4 (Encouraging girls to choose their future)
[ ] Video 5 (Non-violent conflict resolution)

|:| Video 6 (Planning births)

[ ] Game

Number of participants:

MEN WOMEN TOTAL

Retunring participants

New participants

Total
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What worked well in implementing the activity?

What did not work well during implementing the activity?

What commitments did participants make after viewing the video or
playing the game during the session?

Other comments on the session:
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MONITORING TOOL 8: LEARNING MATRIX

?
WHAT WORKED? WHAT DID NOT LESSONS LEARNED PROPSED CHAGES/

(SUCCESSES) WORK? (CHALLENGEYS) NEXT STEPS

VYAs

Club Committee
Leaders

Teachers/
Schools

Parents

Health Providers

Partners

Ministry/
Stakeholder
Relationships
and
Coordination
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